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Abstract

The current research adopted career developmental theory and social cognitive
career theory to examine vocational identity of the youths in Children’s or Youth’s
Home in Hong Kong. This research mainly aimed to (1) investigate the risk and
supportive factors in regard to youths’ career development; (2) explore the
in-depth understanding of the youths’ needs when entering workplace and
independent living; and (3) understand youths’ perceptions of the Children’s or

Youth’s Home service.

The present research was conducted in two studies (Study One and Study Two),
using a mixed quantitative and qualitative research design. Study One used
purposive sampling method to draw a total of 233 cases from 13 Children’s Home
to complete a self-report standardized questionnaire. The findings proved the
influences of career-related motivational factors and environmental factors to
residents’ path-finding. Moreover, it also supported the positive impacts of
Children’s home on resident’s personal and career development. Study Two was
the main study to provide a more comprehensive understanding of the Children’s
Home residents’ career development. A total of 22 residents from the Evangel
Youth’s Home were successfully invited to participate in the face-to-face
semi-structured interviews. The findings revealed the residents’ fear in
downward-moving trend as well as the need to survive and live well. Significantly,
nurturing residents in relational community could steer those in difficulties from
fear to hope. The empirical findings essentially add value to the knowledge of
resident’s sense of hope and career development, and also contribute to the

implications on the Children’s or Youth’s Home service in Hong Kong.

Hope for the Career Path i



Contents

Acknowledgement

Executive Summary (Chinese Version)
Abstract

Contents

List of Tables

List of Figures

List of Appendices

Chapter 1 Background of the study

11
1.2
1.3
14
1.5
1.6

Encounter with personal and environmental obstacles

Adolescents’ vocational identity formation in life transition

Supportive factors for adolescents’ career development
Research Problem

Purposes and significances of current research
Research Questions

Chapter 2 Methodology

2.1
2.2
2.3
2.4

Conceptual Framework
Research Design

Study One

Study Two

Chapter 3 Result of Study One

3.1
3.2
3.3
3.4
3.5
3.6
3.7
3.8

Descriptive information of Study One sample
Psychometric Properties of scales

Responses of variables

Comparison with School sample in 2014
Effect of gender and perceived performance
Correlation Analysis

Multiple Regression

Key Findings of Study One

Hope for the Career Path

o ~N o1 W

10
11

11
11
12
17

19

19
20
22
28
29
34
41
43

Vii



Chapter 4 Result of Study Two

4.1 Individual Interview Participants
4.2 Data Analysis
4.2.1 Career development
4.2.2 Facing the future.
4.2.3 Personal grow-up experience.
4.2.4 Barriers in life.
4.2.5 Personal needs.
4.2.6 Influences of family.
4.2.7 Influences of school.
4.2.8 Peer group.

4.2.9 The role of Children’s or Youth’s Home.

4.2.10 Social service and support.
4.3 Key findings of Study Two

Chapter 5 Conclusion
References

Appendices

Hope for the Career Path

Page
45

45
47
47
53
56
58
62
65
67
68
69
78
81

88
90

94

viii



Table 3.1
Table 3.2
Table 3.3

Table 3.4

Table 3.5

Table 3.6

Table 3.7

Table 3.8

Table 3.9

Table 4.1

Figure 3.1

List of Tables

Demographic characteristics of Study One sample
Factor analysis result of supportive factors

Summary of mean scores, standard deviations and reliabilities
of variables

Comparing the mean scores of ECH sample and Secondary
school sample

Summaries of One-way ANOVA analysis on gender and
perceived performance

Correlations between vocational identity, hope, and
environmental factors

Correlations between vocational identity, hope, and
achievement-related motivational factors

Correlations between the months of living at Home and
other factors

Summary of standard and hierarchical multiple regression
analyses

Demographic information of interviewee

List of Figures

Path diagram for hope

List of Appendices

Questionnaire of Study One (Chinese Version)

Percentage of responses of various scale variables in Study
One

Interview guide for Study Two

Code scheme developed from qualitative data of focus group
interview

Hope for the Career Path

Page
19
21
28

29

33

35

39

40

42

46

42

94
98

105
106

iX



Chapter 1 - Background of the study
The adolescence is a time of splendor, yet it is also a time of perplexity.
The youths are potentially getting strong, yet they are getting vulnerable.

The youths are supposedly hopeful about the future, yet they find the future

hopeless.

The young people are required to vision and plan for their future. Nevertheless,
there is always voice around complaining about the inactive and motiveless young
generation. Nowadays, the prevalent comment is that the youths are indifferent to
their distant future, instead of striving for path-finding. Refers to some employers’
observation, young employees do not endeavor to promotion due to their refusal

of taking more responsibilities.

The youth is indeed urged to prepare for transiting to the next life stage of

adulthood. However, what are the obstacles to the youth’s career development?

1.1  Encounter with personal and environmental obstacles

In the course of life, youths encounter challenges or crises in life transitions
(Erikson, 1971), i.e., from adolescents-to-young adulthood and from
school-to-work. Apart from developmental crises, the youths also face unique
contextual difficulties which impede youths’ career development (De Goede,
Spruijt, ledema, & Meeus, 1999), for example, high rate of unemployment,
working poverty, structural changes in occupation, society, school and family,
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changing nature and life cycle of work (Gysbers, 2001; Herr & Cramer, 1992;
Richardson, 2002; Vondracek, 2001), globally competitive work environment
(Hughey & Hughey, 1999). Based on the report of Global Employment Trends for
Youth (GET for Youth), the increase of job cannot meet the supply of labor in the
coming few years (The International Labour Office, 2013). Particularly, youths
are vulnerable in the labour market. Youths, especially the deprived group, are
inclined to be eliminated from high competition. The number of unemployed
young people has been greatly rising in the past 20 years (The International
Labour Office, 2013). In Hong Kong, young people also inevitably suffer from the
highest rate of unemployment and working poverty. The percentage of population
aged 15 and over attaining educational attainment at post-secondary level (both
non-degree and degree course) kept increasing from the year of 2000 (18.5%) to
2015 (30.8%) (Census and Statistics Department, 2016). It indicates the
continuous rise at the educational level in Hong Kong. However, the rate of
unemployment has been remained at the highest level in the age groups of 15 to
24, comparing to the other age group, throughout the past twenty years (Census
and Statistics Department, 2016). Over a long period of time, the youth have been
facing the highest rate of unemployment demonstrating their vulnerability in

labour market even though they acquire high degree of education attainment.

Preparing youths with knowledge, skills and attitude in order to face uncertainties
and challenges after leaving school and moving on to work is particularly
important (Herr & Cramer, 1992). Yet, youngsters complain that they hardly
translate their interests and talents into career amid local and global economic

hardship. They are also worried about their inadequate competence to meet the
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work demand. Particularly, for those who are underprivileged find it more difficult
and hopeless to develop their career future in the highly competitive environment.
In face of unfavorable environment, what is significant to guide the adolescents in

difficulties to develop in their career path with hope?

1.2 Adolescents’vocational identity formation in life transition

Career development is regarded as developmental process and it is essential for an
individual to have the progressive change throughout different stages in lifespan
(Erikson, 1971; Ginzberg, Ginsburg, Axelrad, & Herma, 1966; Gysbers &
Henderson, 2006; Gysbers & Moore, 1975; Herr & Cramer, 1992; Super, 1957,
1980; Vondracek, 2001). Erikson (1971) proposed the identity formation process
which was subject to the successful transition from life stage to stage. He pointed
out that it was unavoidable to encounter difficulties or adversities in the life span
of human. Significantly, it was critical for a person to deal with the problems and
overcome the obstacles to have the positive and healthy life development. Hence,
to transit from school to work; it is not only important for the young people to find
a promising job but also valuable for them to be personally well established

throughout the career and vocational development (Gysbers & Moore, 1975).

Except for the career-related competence, classical career development theories
(e.g., Holland’s typology career theory, 1985; the social cognitive career theory,
Brown & Lent, 1996) mainly concern self-knowledge development which entails
the awareness of personal preferences, competences, interests and goals. However,

the environmental factor is also salient in understanding human career
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development. Holland’s (1985) proposed vocational identity to highlight the
congruence between personal characteristics and work environments. Vocational
identity is defined as “the possession of a clear and stable picture of one’s goals,
interests, personality, and talents” (Holland, Daiger, & Power, 1980, p.1). It is
built up through a person’s continuous experiences in the congruence of
personality and environmental types. The formation of vocational identity is
crucial to develop mature career behaviors for goal setting, career exploration,
vocational future and making career-related decisions (Holland et al., 1980).
People with a strong sense of vocational identity are able to make career decisions
in an environment with uncertainties and ambiguities. The social cognitive career
theory and career developmental theory are well-known career theories for
understanding human career behaviors from the view of the interaction between

personal characteristics and environmental factors as well as the life transition.

The social cognitive career theory (SCCT; Brown & Lent, 1996; Lent, Hackett, &
Brown, 1999; Lent, Brown, & Hackett, 2000) adopted the significant concept of
self-efficacy (Bandura, 1997, 2002) to understand career development constructs
including vocational interest, ability, career decision making and so on. It
emphasizes that an individual achievement is subject to interactions between
self-factors (cognitive-person variables which are self-efficacy, outcome
expectations and personal goals serve as personal agency), human behaviors and
environmental factors (such as social supports and barriers) in career development.
Career development should be rooted in the life-span perspectives (Mondracke,
2001). It is significant to highlight different stages of career development,
especially for adolescents to ensure what they should complete or prepare for the

Hope for the Career Path 4



successful transition from school to work (Erikson, 1971; Ginzberg et al., 1966;
Gysbers & Henderson, 2006; Gysbers & Moore, 1975; Herr & Cramer, 1992;

Super, 1957, 1980).

In sum, people in unfavorable environment along the life-span are at risk to lose
the efficacious belief in altering adversity into prosperity for a better future. In
other words, people feel hopeless and lose motivation to go head in their career
paths. Adolescents, who engage in school activities for a large proportion of life
time, are easily to be frustrated to develop vocational identity which is essential to
their development of identity (Erikson, 1971; Holland, 1980, 1985). For the
youths in Children Home, they are encountered with more difficulties in
comparison with other youngsters. For example, some of these young people need
to live on their own when they still study in the secondary school. They undertake
family crises such as child abuse, divorced parent and so on. Other than the
challenges of transiting from adolescent to adult and school to work, these young
people also need to face the hardship from dependent to independent living.
Hence, it is salient for adolescents to develop their self-concept by overcoming
crises with personal commitment at the stage of adolescence that prepares the

youth for transiting to the next life stage.

1.3 Supportive factors for adolescents’career development

Based on the vocational identity model which grounded on career developmental
theory (Ginzberg et al., 1966; Gottfredson, 1981, 2002; Super, 1957, 1980) and

Social cognitive career theory (Brown & Lent, 1996; Lent et al., 1999; Lent et al.,
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2000), the achievement-related motivational variables (i.e. self-efficacy, personal

control, learning goal orientation and performance goal orientation) have

significant predictive relationships with hope, which in turn significantly predicts
the outcome of vocational identity (Chan, 2013). It is important to develop
personal interests and competences in developing vocational preferences. The

efficacious belief helps to turn people’s interests into the vocational preference.

However, the matching of personal interest with occupational choice will be
impeded by perceived barriers (Brown & Lent, 1996; Lent et al., 1999; Lent et al.,
2000). The findings of previous study (Breakthrough, 2014) also highlighted that
society’s stress of academic excellence, competition in Hong Kong, knowledge
based economy as a barrier which impeded students’ vocational identity. When
people find the unfavorable environment as unchangeable, they cannot see the
possibility to turn the adversity into prosperity, they are hopeless to go forward in
their career path. The achievement-related motivational variables (self-efficacy,

personal control, learning goal orientation and performance goal orientation) were

identified in the Vocational Identity Model to indicate the significance for youths
to see the possibilities for changes, image the future, and create the space for path

especially in adversities and deadlock (Chan, 2013).

Career counselors are required to understand adolescents’ experiences, needs and
behaviors with considering the contextual factors, such as social events, local
cultural and socio-economic influences (Blustein & Noumair, 1996; Gysbers,
2001; Gysbers & Henderson, 2006; Gysbers & Moore, 1975; Herr & Cramer,

1992: Richardson, 2002; Savickas, 2003; Vondracek, 2001; Watson & McMahon,
Hope for the Career Path 6



2006; Yuen, Gysbers, Chan, Lau, & Shea, 2010; Zimmer-Gembeck & Mortimer,
2006). Environmental factor such as school, family, peer or society can be a risk
and also a support for adolescents’ career development (e.g., Schunk & Pajares,
2002). For example, family plays a critical role in youth’s vocational identity
development (e.g. Hargrove et al., 2005; Johnson et al., 1999). Previous research
(Chan, 2013; Breakthrough, 2014) has explored the supports and appreciations
from family, school, peer and society as the favorable effects to establish youths’
efficacious beliefs in facing their career future and transiting to the next life stage.
Regarding the youths from the Children Home, they not only suffer from their
family problems, but also fail to tap the significant resource in family. As for the
malfunction of family, is there any other crucial system such as Children Home
playing as a supportive role in at-risk adolescents’ career development? In sum,
apart from career-related competence, it is essential to have more understanding
of both motivational elements and environmental factors that motivate or

demotivate adolescents to exert actions for their career path-finding.

1.4 Research Problem

a. How do the youths of Children’s or Youth’s Home perceive their vocational

identity?

b. What are the environmental barriers in the career development of the youths
from Children’s or Youth’s Home? How do these barriers impede the youth’s

vocational identity formation?

c. What are the supportive factors from various systems to the youths’ vocational

identity in the Children’s or Youth’s Home?
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d. How to prepare the youths in Children’s or Youth’s Home to smoothly transit

from school to work as well as from dependence to independence?

e. What are the difficulties that the youths in Youth’s Home encounter as

entering in the work environment?

f.  What are the needs of the young people who are discharged from the Youth’s

Home and live on their own?

g. How can the Children’s or Youth’s Home significantly serve those who are

discharged from the Home in their career development?

1.5 Purposes and significances of current research

In the contemporary society which is laden with uncertainties and obstacles,
adolescents are confronted with various challenges along their career paths. Due
to the unfavorable environment and vague future, a number of young people in
Hong Kong are inefficacious or unmindful of what for they are now doing in the
stage of schooling and where to go at the next stage of life. Underprivileged
adolescents particularly find it hopeless to change the encountering adversities in
their career development. It is salient for adolescents to develop vocational
identity for occupational choices making and planning for the future (Holland,
1985; Nurmi, 1991; Super, 1980). Insufficient up-to-date empirical data on career
development of adolescents in the Children’s or Youth’s Home has been shown.
Hence, there is a need to explore the vocational identity of these adolescents and
the encountered problems in the workplace. Moreover, no existing research has
been conducted to examine the impacts of personal and contextual variables on

the career development of Children Home’s adolescents. It is valuable to identify
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significant risk and supportive factors to adolescents’ vocational identity
formation. Finally, it is salient to investigate adolescents’ needs in transiting from
dependent living to independent living as well as from study to work. Particularly,
their perceptions of the Children’s or Youth’s Home Service in supporting for their

career development will be necessarily noted.

The current research adopted career developmental theory and social cognitive
career theory. It was significant to examine the vocational identity of the youths in
Children’s or Youth’s Home. The present study would investigate the risk and
supportive factors (including personal attributes, career-related abilities, protective
systems and so on) that offered more understanding of nurturing the youths in the
Children’s Home for their career development. Further, the current research would
also explore the in-depth understanding of the youths’ needs when entering
workplace and independent living as well as their perceptions of the Children’s or
Youth’s Home service in developing their vocational identity via individual
interviews. It would contribute to provide valuable information for developing the

Children’s or Youth’s Home Service.

In order to fill the research gaps mentioned above, the purposes of the current

research were designed as follows.

a. To examine the vocational identity of the youths in Children’s or Youth’s

Home.

b. To identify the relationships of risk and supportive factors with the youths’

vocational identity.
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c. To explore the difficulties experienced by the young people who are

discharged from the Children Home and enter in the work environment.

d. To explore the needs of the youths in Children’s or Youth’s Home and to
identify the supportive effects of the Home Service to their career

development.

1.6 Research Questions

Based on the aims of the current research, research questions and relevant

hypotheses were raised as follows.

Q1. How did the youths in Children’s or Youth’s Home perceive their vocational

identity?

Q2. What were the relationships of risk and supportive factors with vocational

identity?

Q3. What were the difficulties experienced by the young people who were

discharged from the Children’s or Youth’s Home and entered in workplace?

Q4. What were the needs of the young people to transit from dependent living to

independent living and from school to work?

Q5. How did the young people perceive the role of Children’s or Youth’s Home in

preparing them for career development?
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Chapter 2 - Methodology

2.1  Conceptual Framework

The current research postulated vocational identity as the career development
outcome (dependent variable). Vocational identity development is explained by
the influential interaction of personal characteristics and environmental variables
(e.g., Holland, 1985). Hence, various constructs including motivation
determinants (self-efficacy, goal orientation and causal attribution), career
development self-efficacy, hope, environmental factors and supportive factors
were considered as independent variables to have predictive influences on the

level of vocational identity in the framework.

2.2 Research Design

The current research was conducted in two studies (Study One and Study Two),
with mixed research methods, including quantitative and qualitative research
methods. It was to examine the vocational identity of the youths in Children’s or
Youth’s Home as well as investigate the influences of risk and supportive factors.
Several psychometric instruments were used to measure psychological constructs
in the conceptual framework. In order to have an in-depth understanding of the
young people’s needs after their discharge from Children’s or Youth’s Home and
their perception of the Home’s role in their career development, qualitative

research method was used in the present study.
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2.3  Study One

Study one was conducted by quantitative research method. Data was collected by
self-report standardized questionnaire, which comprised the measurements of
variables, i.e., vocational identity, hope, self-efficacy, goal orientation, causal
attribution, supportive factors, environmental factors, and career development

self-efficacy. All the instruments are described as follows.

a. Vocational identity (Holland et al., 1980): The vocational identity is a
sub-scale of My Vocational Situation scale (MVS scale) to measure the
difficulties in vocational decision making in order for counselor to
devise suitable treatment or program for the client. It was designed to
measure ‘the possession of a clear and stable picture of one’s goals,
interests, personality, and talents’ (Holland et al., 1980, p.1). It is an
18-item instrument in a true-false format to assess individual’s
vocational identity. Summation of the total number of false responses
generates a score of vocational identity. In the present study, the
response format have been changed to a 4-point Likert scale
(1=strongly disagree to 4=strongly agree) which was more suitable for
multivariate analysis. Summation of total responses produces
vocational identity score. A higher score represents a stronger
vocational identity of an individual who has a clear and stable of view
of one’s personal goals, interests, personality and talents. A person who
has a strong vocation identity is confident and mature, and has an
ability of career decision making, even in an environment with
uncertainties and ambiguities. On the contrary, a lower score indicates
the confused vocational identity of an individual, who is postulated to
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have trouble in career decision-making.

The Hope Scale (Snyder, 1994) is originally an 8-item measurement
tool, which is designed to examine an individual’s dispositional hope
for adults or those who are aged 15 and above. It was designed to
measure two separate underlying dimensions of hope, which were
willpower (agency) and waypower (pathway). Responses are rated on
a 4-point Likert scale from ‘strongly disagree’ (1) to ‘strongly agree’

(4). Summation of individual item provides hope score.

The General Perceived Self-efficacy (Schwarzer, 1998) is a 10-item
scale, measuring the global and stable self-perceived disposition of a
personal agency or competency of actions in general stressful situation
across different cultures. Respondents were required to rate on a
4-point Likert scale, from ‘strongly disagree’ (1) to ‘strongly agree’ (4).
Summation of individual item responses gives a total score of
self-efficacy, where a higher score means a higher level of

self-efficacy.

The Goal Orientation Scale (Button, Mathieu & Zajac, 1996) includes
two sub-scales, one is the learning (mastery) goal orientation scale
(LGO scale) and the other is the performance goal orientation scale
(PGO scale), representing an individual’s predisposition towards two
goal orientations. Learning goal orientation refers to the orientation
that people endeavor to enhance their competences and task skills and
performance goal orientation refers to the orientation that people strive
to obtain others’ favorable judgments of their competences and

successful outcome (Dweck, 1975, 1986). Responses are rated on a
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4-point Likert scale from ‘strongly disagree’ (1) to ‘strongly agree’ (4).
Summation of individual item responses of two sub-scales gives the
separate total scores of LGO and PGO, and higher scores of sub-scales

means higher levels of LGO or PGO.

The revised Causal Dimension Scale (CDSII) (McAuley et al., 1992)
was designed to measure the respondents’ perception of causal
attribution for events in the terms of locus of causality, stability,
personal control and external control. The current research will use the
dimension of personal control (3 items) according to the model of
vocational identity developed in previous research (Chan, 2013).
Respondents were firstly asked to rate their academic or work
performance in the previous year as success or failure by their
perception. Then the respondents think about the cause of performance
and rate the items on a 9-point Likert format. Summation of scores of
three items yields a total score. Higher score means that the person is
more likely to perceive the cause of personal performance as

controllable.

Career development self-efficacy inventory (CD-SEI) (Yuen, Gysbers,
Hui, Leung, lau, Chan, Shea & Ke, 2004): CD-SEI is an instrument to
assess career development self-efficacy of senior secondary school
students in Hong Kong with six categories: (1) career planning; (2)
gender issues in career; (3) vocational training selection; (4) job hunt
preparation; (5) job hunting; and (6) career goals setting. Each
category contains 4 items, making a total of 24 items of the scale. The

internal consistency for CD-SElI was examined as adequate
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(alpha= .95). Responses are rated on a 6-point Likert scale from
‘extremely not confident’ (1) to ‘extremely confident’ (6). Summation

of total responses produces CD-SE score.

g. Environmental factors and supportive factors were developed by
Breakthrough (2014) to initially examine the influential relationships
with vocational identity, hope, self-efficacy, goal orientation and
personal control (causal attribution). Environmental factors describe
personal perceptions of environment in four dimensions which are
spacious development (8 items), competitive environment (5 items),
mono-path (7 items), and stress in workplace (5 items). Supportive
factors with four dimensions which are parents’ support (7 items),
school support (5 items), school defeat (3 items), and ability
affirmation (3 items) explain personal perceptions of school and family
in supporting their career development. In the current research, the
dimension of parents’ support was replaced by Children Home’s
support (9 items). Respondents were required to rate on a 4-point
Likert scale, from ‘strongly disagree’ (1) to ‘strongly agree’ (4).
Summation of individual item responses gives a total score of each

dimension.

Study One was administered to two sets of sample to take part in the present study.
One sample was drawn from a number of Children’s Home in Hong Kong
(including the Evangel Children’s Home). Purposive sampling method was used
to collect data among the young people who were aged 15 or above in Children’s

Home. Considering the nature of Home Service and even proportion of gender,
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several Children’s Home were invited to allow their young residents who (i)
studied at senior form (F.4 or above) or (ii) went to work to fill up the
standardized questionnaire. It was planned to collect a total of 200-250 cases.
Another sample was drawn from those who were discharged from the Evangel
Youth’s Home in 2 years (either studying or working). It was expected to collect a
total of 30-40 cases. Data collection of Study One was planned to complete by

April 2016.

After communicating with the Children’s Home staff, researcher went to various
Home to administer the questionnaire to the sample. As a result, 233 copies of
questionnaire from 13 Children’s / Youth’s Home and 9 copies of those who were
discharged from the Evangel Youth’s Home were collected to yield a total of 242
cases. Data entry has been completed for further data analysis. Other than
questionnaire administration, researcher had brief talk with the Children’s Home

staff to have more understanding of the individual Home service.

Due to the quantitative research method in Study one, SPSS was used to perform
the statistical analyses to test the study hypothesis. Descriptive statistics, Internal
consistency reliability, Pearson’s Product Moment Correlation Coefficient,
One-way ANOVA and multiple regression were performed to explore the possible
psychological pathway in predicting vocational identity of young people in

Children’s / Youth’s Home.
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2.4  Study Two

Succeeding to statistical analyses of Study One, qualitative investigation in Study
Two was performed. Participants in Study Two were selected from the second
sample in Study One. The young people, who were discharged from the Evangel
Youth’s Home and lived on their own without financial support from their
biological family in four time slot: 3 months, 6 months, lyear, and 2 years, were
invited to take part in a semi-structured interview. Additionally, those who were
still living at Youth’s Home and preparing for the upcoming home discharge were
invited to participate in the interview. It was expected to make a sample of 20-25

cases.

A contact list of residents who were discharged from the Home was prepared by
the Evangel Youth’s Home for the researcher to further invite the young people to
participate in Study Two. Due to the facts of lost contact and personal rejection,
15 ex-residents were removed from the contact list. According to five discharge
period (3 months, 6 months, 1 year, 2 years, and currently living in Youth’s Home),
a total of 25 young people were scheduled to execute semi-structured interview.
Consequently, 22 individual face-to-face interviews were finished in Aug 2016

(See Table 4.1).

The in-depth information was useful to understand the working and living
situations of those who were discharged from the Evangel Youth’s Home. It was
also of concern to investigate those ex-residents’ perceptions of Youth Home’s

role in their career development. Study two would provide a more comprehensive
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understanding of these young people’s needs and difficulties in transiting from
school to work and from dependent living to independent living. It aimed to
identify the risk and supportive factors of young people’s vocational identity
formation. Particularly, it helped to explore the significant role of Children’s or

Youth’s Home in serving these underprivileged youth in their life transitions.

Interviews were carried out in face-to-face meeting. Participants were well
informed of the research’s purpose, the use of their opinions and interview
procedure. Concerning the semi-structured interview, a set of pre-determined
questions was prepared to serve as initial probes, including open-ended questions
about their living and working situation. In addition, follow-up questions were
based on participant’s responses. Responses in interviews were audio-taped and
transcribed for data analysis. The procedure of codes and coding as the
systematical data management was then conducted. Data collection was planned

to finish by August 2016.
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Chapter 3 - Result of Study One

In regard to the data collection of Study One, 13 Children’s Home participated in
Study One and completed the questionnaire administration. A total of 242
completed questionnaires were collected by April 2016. All of the questionnaires
were first screened for any possible major errors or omissions to decide whether it
would be excluded from the data pool. As a result, there were 233 copies of valid

questionnaires while 9 copies were screened out as invalid.

3.1  Descriptive information of Study One sample

The sample included 224 cases from Children’s Home and 9 copies from those
who were discharged from the Evangel Youth’s Home. It was represented by a
higher proportion of residents in study (N=212) and a smaller proportion of
residents in work (N=21). Concerning the residents in study, it was mainly
comprised of Form 4 (N=67), Form 5 (N=56) and Form 6 (N=45). The proportion
of males (N=131) and females (N=102) was quite even in the sample. Concerning
the age of sample, the age mean was 17.43 (SD = 1.8). In regard to living at

children’s home (months), the median was 36.00 (Table 3.1).

Table 3.1. Demographic characteristics of Study One sample (N=233)

N
Gender Boy 131
Girl 102
Age M=17.43
SD =1.80
Living at Children’s Home(month) Median = 36.00
Class(Residents in Study) F.2 and F.3 9
F.4 67
F.5 56
F.6 45
Diploma 19
Degree 2
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3.2 Psychometric Properties of scales

Concerning the supportive factors (including children’s home support, school
support, school defeat, and ability affirmation), exploratory factor analyses (EFA)
was conducted to explore the internal factor structures of the scale as the variable
of Children Home’s support was newly developed to replace the variable of
parents’ support in the present study. A total of 233 cases met the recommendation
of at least 5 cases per item for Factor analysis. Furthermore, Cronbach’s a

reliability was performed to examine the internal consistencies of all instruments.

In relation to the supportive factors, a total of 20 items were extracted to conduct
the exploratory factor analysis. The result using a Varimax rotation indicated a

three-factor model, which were (1) children home’s support (9 items), (2) school

support (8 items) (including the items of ability affirmation variable), and (3)

school defeat (3 items), accounted for 54% of the total variance. The obtained
Kaiser-Meyer-Olkin (KMOQO) Measure of Sampling Adequacy was .89 and
Chi-square from Bartlett’s Test of Sphericity was significant (1704.840, p<.001),
indicating that the sample size was good enough to evaluate factor structure.
Additionally, reliability result indicated demonstrated a good internal consistency

psychometrically in the domains of children home’s support (a = 0.88) and

school support (« = 0.86), and however, fair internal consistency in the domain of
school defeat (« = 0.69). The individual accounted variance, factor loading and

Cronbach’s alpha of three factors are shown in Table 3.2.
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Table 3.2. Factor analysis result of supportive factors

N=233 Supportive Factors
Scale items I T T
Children’s School’s School
Home support support defeat
LEREFEDIN - ZZEE IR R HAAE a7
2.5 T R ST R R\ L R N
3.FEEREEIRAAE ) B o B IR K A7
4 FESEBRETATERRE - THR BRI G TE 15
5.FETEERARE S _ L RESFR % 12
6.7 B BT E B E RS IENT A 5 B K mTRE .69
1 FERENEMZEE N ER - EEECEFHT RS .69
8.BIEEFRATA REME T 22t > RER REME 5 ERK .64
ETCENRARREA
0. FkELZ & HAM fE A L EER Y R ST ED .56
10.REESER A DISS - BER R Bk s i HoM (A B 74
11 BRI Ay e 4K - B BIIE RS .70
12 B2 B BhFREREAES - RESTEM AR TAE .70
132 REIE R EIEEN R E RS & ATRE .69
14 BB RGTHESGERE R - EEIREEHEZK .68
15 AR A RHE - RES S\ JBRERE T .64
16. BI{EFRE SRR - SRR IE S ek A .64
17 R Y& - 1588 BEEPCEAEE .62
18 R IEEREE B AN HECREINZHEL .80
195 WA IR L ME 2L R 25 AR T .75
TERII &
20 EHEYE - AN ETHEGENEE 15
Variance explained (%) 32.418 12.336 9.246
Reliability (a) .88 .86 .69

Note : Only factor loadings >0.50 are shown and the three-factor model accounted for

54% of the total variance.

Regarding other measuring instruments, result of internal consistency reliability
shown in Table 3.3 indicated the good internal consistency psychometrically in
vocational identity, hope, goal orientation, self-efficacy, personal control,
children’s home support, spacious development, mono-path, stress in workplace,
job hunt preparation and career goals setting, with « ranging from 0.81 to 0.95.
Results also revealed the adequate internal consistency in school support, school
defeat, ability affirmation, competitive environment, career planning, gender

issues in career, vocational training selection and job hunting, with « ranging

from 0.73 t0 0.79.
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3.3 Responses of variables

Concerning variable computation for statistical analyses, the sum of all item
responses produced the total scores of variables. Descriptive statistics were
examined and the results of mean, standard deviation as well as score range of all
variables were shown in Table 3.3. Moreover, participants’ responses on particular

items would be demonstrated in the following part.

1. Vocational identity

Descriptive statistics results shown in Table 3.3 illustrated that the residents
scored from 18 to 72 (M = 42.51, SD = 11.21). Concerning the items, a half
of residents or less had no idea of their job interests and abilities, for example,
‘No single occupation appeals strongly to me’ (38.7%), ‘I am uncertain about
which occupation | would enjoy’ (48.3%), and ‘I don’t know what my major
strengths and weaknesses are’ (50.4%). In the meantime, more than seventy
percent of residents showed their negative emotions, such as worry and fear
of making occupational choice, for example, ‘I need reassurance that | have
made the right choice of occupation’ (72%), ‘The jobs | can do may not pay
enough to live the kind of life I want’ (74.2%), and ‘I don’t know enough
about what workers do in various occupations’ (73.3%) (See details in

Appendix B, Table B1).

2. Hope

Results shown in Table 3.3 displayed that residents obtained score from 8 to

32 with mean score 21.12 (SD = 4.10) in the variable of hope. Most of the
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residents pointed out that ‘My past experiences have prepared me well for my
future’ (71.8%) and ‘I can think of many ways to get out of a jam’ (70.3%).
However, a relative small number of responses agreed that ‘I’ve been pretty

successful in life’ (33.6%) (See details in Appendix B, Table B2).

3. Self-efficacy

Results shown in Table 3.3 indicated that residents scored from 10 to 40 with
mean score 26.64 (SD = 4.99). Regarding the item responses, more than
seventy percent of residents agreed that, for example, ‘I can always manage
to solve difficult problems if I try hard enough’ (78.8%), ‘If I am in trouble, |
can usually think of something to do’ (74%) and ‘I can solve most problems
if 1 invest the necessary effort’ (72.8%). Meanwhile, less than a half of
residents indicated that ‘It is easy for me to stick to my aims and accomplish
my goals’ (43.9%) and ‘No matter what comes my way, I’m usually able to

handle it’ (43.5%) (See details in Appendix B, Table B3).

4. Goal Orientation

Results shown in Table 3.3 indicated that residents scored from 8 to 32 with
mean score 24.69 (SD = 3.60) in the dimension of performance goal
orientation and scored from 8 to 32 with mean score 23.75 (SD = 3.80) in the
dimension of learning goal orientation. For the performance goal orientation,
more than eighty percent of residents agreed with all items, for example, ‘The
opinions others have about how well | can do certain things are important to

me’ (89.6%) and ‘I like to work on tasks that | have done well on in the past’
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(87.9%). For the learning goal orientation, more than eighty percent of
residents stressed that, for example, ‘I try hard to improve my past
performance’ (88.2%), and ‘The opportunity to extend the range of my

abilities is important to me’ (86.6%) (See details in Appendix B, Table B4).

5. Personal Control

Regarding residents’ perceptions of their academic or work performance (the
question of ‘In the past year, do you perceive your overall academic or work
performance as good (successful) or bad (fail)’ in the questionnaire), result
(in Appendix B, Table B5) showed that a slightly over a half of residents
perceived their performance as bad (24.9%) and very bad (21.9%),
meanwhile less than a half of students considered their performance as good

(48.9%) and very good (4.3%).

Results shown in Table 3.3 indicated participants scored from 3 to 27 (M =
16.26, SD = 5.14). In regard to individual items, result indicated that rather
less residents gave higher ratings (point 7 to 9), for example, the cause is
something ‘manageable by you’ (28.4%), ‘you can regulate’ (25.9%), and

‘over which you have power’ (30.9%) (See details in Appendix B, Table B5).

6. Environmental Factors

Results shown in Table 3.3 indicated that residents scored from 8 to 32 with
mean score 21.19 (SD = 3.96) in the variable of spacious development, scored

from 5 to 20 with mean score 14.90 (SD = 2.59) in competitive environment,
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scored from 7 to 28 with mean score 18.07 (SD = 4.07) in mono-path, and
scored from 5 to 20 with mean score 13.53 (SD = 3.16) in the domain of stress

in workplace. For the spacious development, about seventy percent of

residents stressed that, for example, ‘the society recognizes and contains
people with different talents such as art and sport’ (71.2%). However, less
than a half of residents agreed that ‘People can develop any career in Hong
Kong without worry of bread and butter’ (43.8%). For the competitive
environment, more than eighty percent of residents agreed that, for example,
‘Hong Kong stresses on academic qualification and only those academic
excellent have more occupational choices’ (84.1%). For the mono-path, about
sixty percent of residents indicated that, for example, ‘the society does not
provide space for me to develop my interest in career’ (63.1%). For the stress
in workplace, about seventy percent of residents pointed out that ‘I’m worried
that I cannot achieve my work requirements with what | learnt before’ (71.3%)

(See details in Appendix B, Table B7).

Concerning the other items relating to the environmental factors, more than
seventy percent of responses highlighted that ‘Even though upgrading
academic qualification, there is no guarantee for obtaining promising job’
(73.7%). Meanwhile, less than a half of residents agreed that ‘I can grasp the
prospect of my career in Hong Kong’ (44.9%) and a slightly more than a half
of responses agreed that ‘I am hopeful about my future career development in

the society’ (52.6%) (See details in Appendix B, Table B7).
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7. Supportive Factors

Results shown in Table 3.3 indicated that residents scored from 9 to 36 with
mean score 25.37 (SD = 4.52) in the variable of children’s home support,
scored from 5 to 20 with mean score 13.75 (SD = 2.49) in school support,
scored from 3 to 12 with mean score 7.13 (SD = 2.05) in school defeat, and
scored from 3 to 12 with mean score 8.39 (SD = 1.64) in ability affirmation.

For children’s home support, more than eighty percent of residents claimed

that ‘The Home helps me to develop ability other than academic competence’
(88.8%), ‘The Home encourages and supports me to develop career in
accordance with my interest’ (84.1%), and ‘The Home helps me to develop
life skills in order to prepare me for work’ (80.2%). However, relative fewer
residents agreed that ‘The Home nurtures my interest and competence that
helps me to make the career choice’ (61.1%) and ‘The Home is able to

provide support in my career development’ (67.1%). For the school support,

more than eighty percent of responses stressed that ‘The school provides
appropriate guidance and information to prepare me for work or further study’
(81.1%). However, comparative fewer residents agreed that ‘The graduates
share their work experience that helps me to see the way in the future’ (60%).
For the school defeat, less than a half agreed with all items such as ‘The
school focuses on academic excellence that it is hopeless for those with poor

academic performance’ (46.7%). For ability affirmation, more than seventy

percent of residents claimed that ‘The school teachers commend and affirm
my talents in spite of my unsatisfactory academic performance’ (76.6%) and
‘The school helps me to develop ability other than academic competence’

(75.9%) (See details in Appendix B, Table B6).
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Regarding the other items relating to the supportive factors, it should be noted
that less than forty percent of residents felt inferior to live in Children’s Home,
such as ‘The Home residents will encounter more difficulties than other
people in career development’ (40.1%) and ‘Due to the disadvantaged family
background, the Home residents are underprivileged in career development’

(35.1%) (See details in Appendix B, Table B6).

Career development self-efficacy

Results shown in Table 3.3 indicated that responses were scored from 24 to 96
in the scale of career development self-efficacy, with mean score 68.43 (SD =
10.31). Concerning the subscales, residents score from 4 to 16 in all domains

of skill, with mean score 11.31 (SD = 1.93) in career planning, with mean

score 11.67 (SD = 1.96) in gender issues in career, with mean score 11.61 (SD

= 1.89) in vocational training selection, with mean score 11.15 (SD = 2.31) in

job hunt preparation, with mean score 11.27 (SD = 1.94) in job hunting, and

with mean score 11.31 (SD = 1.99) in career goals setting. Results revealed

that residents rated relative higher scores in the domains of gender issues in
career and vocational training selection. Regarding individual items,
comparative fewer residents were confident that they could, for example,
‘produce a resume for myself’ (64.7%), ‘strike a balance between interest and
future prospects’ (65.7%), ‘produce a job application letter for myself” (68%),
‘handle other’s objection and criticism and opposing views when | choose a
career which is mostly performed by the opposite sex’ (68%), and ‘find a

suitable job successfully’ (69.4%) (See details in Appendix B, Table B8).
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Table 3.3. Summary of mean scores, standard deviations and reliabilities of variables

Variables Mean SD Range Reliability
(Cronbach’s alpha)
\ocational identity 42.51 11.21 18-72 .95
Hope 21.12 4.10 8-32 .88
Self-efficacy 26.64 4.99 10-40 .90
Performance goal orientation 24.69 3.60 8-32 .82
Learning goal orientation 23.75 3.80 8-32 .88
Personal control 16.26 5.14 3-27 .90
Children’s Home support 25.37 4.52 9-36 .88
School support 13.75 2.49 5-20 .79
School defeat 7.13 2.05 3-12 .69
Ability affirmation 8.39 1.64 3-12 74
Spacious development 21.19 3.96 8-32 .84
Competitive environment 14.90 2.59 5-20 74
Mono-path 18.07 4.07 7-28 .84
Stress in workplace 13.53 3.16 5-20 .83
Career development self-efficacy:  68.43 10.31 24-96 .95
Career planning 11.31 1.93 4-16 75
Gender issues in career 11.67 1.96 4-16 73
\ocational training selection ~ 11.61 1.89 4-16 75
Job hunt preparation 11.15 2.31 4-16 .83
Job hunting 11.27 1.94 4-16 73
Career goals setting 11.31 1.99 4-16 .81

3.4  Comparison with School sample in 2014

In 2014, a random sample of senior secondary school students (N=1134) was
drawn to measure the career-related constructs (Breakthrough, 2014) and most of
the variables were as same as those in the current research. In order to have a
better understanding of the Home resident’s responses in the measuring domains,
the school sample of 2014 was therefore used to compare the Home residents in
study (N=212) with the secondary school students. Results shown in Table 3.4
demonstrated that the Home residents had higher mean scores in the positive

domains of vocational identity, self-efficacy, school support, ability affirmation,
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spacious development, and lower mean scores in the negative domains of school
defeat, competitive environment, mono-path and stress in workplace. It implied
that the Home residents had better performance in most of the significant factors.
However, findings also revealed that the Home residents had relative lower mean
scores in learning goal orientation and personal control. For the variables of hope

and performance goal orientation, both samples rated the similar mean scores.

Table 3.4. Comparing the mean scores of ECH sample and Secondary school sample

Variables Score Secondary school ECH
range 2014 (N=1134) 2016 (N=212)

\ocational identity 1-4 2.25(0.52) 2.35(0.63)
Hope 1-4 2.65(0.42) 2.64(0.53)
Self-efficacy 1-4 2.64(0.42) 2.67(0.51)
Performance goal orientation 1-4 3.09(0.43) 3.08(0.45)
Learning goal orientation 1-4 2.98(0.38) 2.97(0.49)
Personal control 1-9 5.74(1.46) 5.36(1.75)
Parent’s support 1-4 2.81(0.45) -
Children’s Home support 1-4 - 2.80(0.52)
School support 1-4 2.69(0.47) 2.75(0.50)
School defeat 1-4 2.53(0.59) 2.38(0.69)
Ability affirmation 1-4 2.66(0.50) 2.78(0.55)
Spacious development 1-4 2.50(0.46) 2.65(0.50)
Competitive environment 1-4 3.15(0.49) 2.99(0.52)
Mono-path 1-4 2.67(0.54) 2.59(0.58)
Stress in workplace 1-4 2.81(0.54) 2.71(0.65)

3.5  Effect of gender and perceived performance

To investigate the possible effects of gender and residents’ perceived personal
academic or work performance (perceived as good and perceived as bad) on
vocational identity, hope, achievement-related motivational factors, supportive
factors, environmental factors and career development self-efficacy, the One-way
ANOVA analysis was conducted with the significance level at p < 0.05 to
determine the significant mean difference between groups. The significant mean

differences will be reported as follows.
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3.5.1. Effect of gender.

The One-way ANOVA analysis was performed to compare mean differences
between males (N = 131) and females (N = 102) groups in various variables. As
shown in Table 3.5, with the criterion (p < 0.05), significant difference was found
between males and females in some variables, such as hope [ F(1,228) =4.25, p <
0.05 J, self-efficacy( F(1,228) = 5.23, p < 0.05 J, career planning( F(1,228) = 8.58,
p <0.01 ], gender issues in career[ F(1,229) = 9.07, p < 0.01 J, vocational training
selection [ F(1,226) = 4.44, p < 0.05 ] , job hunt preparation [ F(1,229) = 4.30, p <
0.05] , and career goals setting [ F(1,224) = 4.09, p < 0.05) . The males, in
comparison with females, had higher scores in the domains of hope (mean
difference = 1.12, p < 0.05), self-efficacy (mean difference = 1.50, p < 0.05),
career planning (mean difference = 0.74, p < 0.01), gender issues in career (mean
difference = 0.77, p < 0.01), vocational training selection (mean difference = 0.53,
p < 0.05), job hunt preparation (mean difference = 0.63, p < 0.05), and career

goals setting (mean difference = 0.53, p < 0.05).

All of the effect sizes calculated by eta squared (E.S.) were below 0.05(Table 3.5),
which was classified as small effect (Cohen, 1988). It demonstrated that the actual

mean differences between male and female groups were minimal.

3.5.2. Effect of perceived performance.

In regard to residents’ perceived personal academic or work performance in the
past year, the original four groups (perceived as i. very bad, ii. bad, iii. good, and

iv. very good) were categorized into two groups. One group was named as ‘Bad
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Performance Group’ which included residents who perceived their past
performance as bad and very bad (N = 109). The other one was named as ‘Good
Performance Group’ which included residents who perceived their past
performance as good and very good (N = 124). It was more appropriate to
re-group the cases in order to examine the possible mean differences in various
variables. The One-way ANOVA analysis results (Table 3.5) demonstrated that
there were significant differences between the Bad Performance Group and the
Good Performance Group in most of the dimensions such as vocational identity
(F(1,225) = 34.44, p < 0.001 ), hope [F(1,228) = 41.92, p < 0.001] ,
self-efficacy [ F(1,228) = 33.55, p < 0.001 ] , learning goal orientation [ F(1,226)
=14.72,p<0.001 ) , personal control [ F(1,230) = 67.45, p<0.001 ] , children’s
home support [ F(1,225) =5.08, p <0.05 ] , school support [ F(1,224) =12.21,
p < 0.01], school defeat [ F(1,228) = 13.25, p < 0.001 ] , ability affirmation
[ F(1,229) = 26.38, p < 0.01 ] , spacious development [ F(1,230) = 19.57, p <
0.001 ) , competitive environment [ F(1,228) = 8.54, p < 0.01 ] , mono-path
(F(1,227) = 17.12, p < 0.001 ) , stress in workplace [ F(1,228) = 22.71, p <
0.001 ) , career planning [ F(1,228) = 20.66, p < 0.001 ] , gender issues in career

( F(1,229) = 12.57, p < 0.001 J, vocational training selection [ F(1,226) = 12.15,
p < 0.01), job hunt preparation [ F(1,229) = 28.83, p < 0.001 ] , job hunting

[ F(1,228) = 34.53, p < 0.001 ], and career goals setting [ F(1,224) =36.18, p <
0.001 J . No significant mean difference was found in performance goal

orientation.

Results in Table 3.5 showed that Good Performance Group, in comparison with

Bad Performance Group students, had higher ratings in all positive variables, such
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as vocational identity (mean difference = 8.16, p < 0.001), hope (mean difference
= 3.23, p < 0.001), self-efficacy (mean difference = 3.57, p < 0.001), learning goal
orientation (mean difference = 1.88, p < 0.001), personal control (mean difference
= 4.89, p < 0.001), children’s home support (mean difference = 1.34, p < 0.05),
school support (mean difference = 1.13, p < 0.01), ability affirmation (mean
difference = 1.06, p < 0.01), spacious development (mean difference = 2.22, p <
0.001), career planning (mean difference = 1.11, p < 0.001), gender issues in
career (mean difference = 0.90, p < 0.001), vocational training selection (mean
difference = 0.85, p < 0.01), job hunt preparation (mean difference = 1.55, p <
0.001), job hunting (mean difference = 1.40, p < 0.001), and career goals setting
(mean difference = 1.48, p < 0.001). On the other hand, Good Performance Group
had relative lower scores in the negative dimensions, such as school defeat (mean
difference = 0.96, p < 0.001), competitive environment (mean difference = 0.99, p
< 0.01), mono-path (mean difference = 2.15, p < 0.001), and stress in workplace

(mean difference = 1.90, p < 0.001).

Results shown in Table 3.5 also indicated that the effect sizes of children’s home
support, school support, school defeat, competitive environment, gender issues in
career and vocational training selection were small (E.S. < 0.06). In the meantime,
the effect sizes of vocational identity, self-efficacy, learning goal orientation,
ability affirmation, spacious development, mono-path, stress in workplace, career
planning, job hunt preparation and job hunting were medium (E.S. = 0.06 - 0.13),
and the effect sizes of hope, personal control and career goals setting were large

(E.S.>0.14).
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Table 3.5. Summaries of One-way ANOVA analysis on gender and perceived performance

Gender Perceived performance

Male® Female® F ES. Bad® Good* F ES.
Variables M (SD) M (SD) M (SD) M (SD)
Vocational identity 42.96(10.92) 41.93(11.62) 0.47 - 38.23(10.08) 46.39(10.81) 34.44%%* 0.13
Hope 21.61(4.17) 20.49(3.95) 4.25% 0.02 19.42(3.97) 22.65(3.60) 41.92%** 0.16
Self-efficacy 27.30(4.97) 25.80(4.90) 5.23* 0.02 24.75(4.80) 28.32(4.54) 33.55%** 0.13
Performance goal orientation 24.35(3.33) 25.13(3.89) 2.68 - 24.70(3.81) 24.67(3.42) 0.00 -
Learning goal orientation 23.81(4.11) 23.68(3.38) 0.07 - 22.76(3.91) 24.64(3.49) 14.72%%* 0.06
Personal control 16.31(5.33) 16.21(4.90) 0.02 - 13.67(5.31) 18.56(3.70) 67.45%** 0.23
Children’s Home support 25.60(4.60) 25.07(4.43) 0.77 - 24.67(4.46) 26.01(4.50) 5.08* 0.02
School support 13.91(2.62) 13.55(2.31) 1.22 - 13.15(2.61) 14.28(2.27) 12.21** 0.05
School defeat 7.11(2.19) 7.16(1.87) 0.04 - 7.64(1.87) 6.68(2.11) 13.25%%* 0.05
Ability affirmation 8.41(1.66) 8.38(1.62) 0.02 - 7.83(1.71) 8.89(1.40) 26.38** 0.10
Spacious development 21.06(4.13) 21.36(3.75) 0.33 - 20.02(3.75) 22.24(3.86) 19.57%%* 0.08
Competitive environment 14.76(2.74) 15.07(2.38) 0.82 -- 15.42(2.18) 14.43(2.83) 8.54** 0.04
Mono-path 18.05(4.11) 18.09(4.03) 0.01 - 19.19(3.66) 17.04(4.16) 17.12%%% 0.07
Stress in workplace 13.22(3.29) 13.94(2.94) 3.00 -- 14.55(2.80) 12.65(3.19) 22.71%** 0.09
Career planning 11.63(1.86) 10.89(1.95) 8.58** 0.04 10.71(1.87) 11.82(1.84) 20.66%** 0.08
Gender issues in career 12.01(1.92) 11.24(1.95) 9.07** 0.04 11.19(1.95) 12.09(1.88) 12.57%** 0.05
Vocational training selection 11.84(1.84) 11.31(1.92) 4.44% 0.02 11.16(1.92) 12.01(1.78) 12.15%* 0.05
Job hunt preparation 11.42(2.38) 10.79(2.19) 4.30% 0.02 10.32(2.27) 11.87(2.10) 28.83%x 0.11
Job hunting 11.48(1.90) 11.01(1.97) 3.37 - 10.53(2.03) 11.93(1.59) 34.53%%% 0.13
Career goals setting 11.54(1.92) 11.01(2.04) 4.09* 0.02 10.52(2.05) 12.00(1.65) 36.18*** 0.14

* F is significant at the .05 level; ** F is significant at the .01 level; *** F is significant at the .001 level
a n=range 122-131,; b n=range 99-102; ¢ n=range 106-109;

d

n=range 117-123
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3.6  Correlation Analysis

Pearson’s Product Moment Correlation Coefficient, referring to Pearson’s r, was
conducted to investigate the correlations among vocational identity, hope,
achievement-related motivational factors, supportive factors and environmental

factors, with the criterion p < 0.05 to indicate the significant level of association.

(@) Relationships between vocational identity, hope and achievement-related

motivational factors.

Results in Table 3.6 showed that vocational identity had significant and
positive correlations to hope (r = .56, p < 0.001), self-efficacy (r = .53, p <
0.001), personal control (r = .38, p < 0.001), and learning goal orientation (r
= .28, p < 0.001). It meant that the higher degrees of vocational identity
people had, the more likely the people attributed the performance as
controllable by self and possessed the higher levels of hope, self-efficacy and
learning goal orientation, and vice versa. No significant correlation was
found between vocational identity and performance goal orientation. In sum,
results indicated that vocational identity had relatively higher degree of

correlations to hope and self-efficacy.

With reference to the association of hope with achievement-related
motivational factors, result in Table 3.6 revealed the positive correlations of
hope to all factors such as self-efficacy (r = .84, p < 0.001), learning goal
orientation (r = .61, p < 0.001), personal control (r = .44, p < 0.001), and
performance goal orientation (r = .19, p < 0.001). As a result, it demonstrated
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that a person with higher degree of hope would tend to perceive the cause of
performance as controllable by self, have a higher level of self-efficacy and
predisposition towards the performance and learning goal orientations, and

vice versa.

Table 3.6. Correlations between vocational identity, hope, and
environmental factors (N=225-232)

Variables VI Hope SE PGO LGO PC
\ocational identity(VI) -- -- -- - - _
Hope DB*** - - - - -
Self-efficacy(SE) H3FFx - BhRrx - - - -
Performance goal -.04 19** .16* -- -- -
orientation(PGO)

Learning goa| 28*** B1*F** B1*F** AB*x*x* . .
orientation(LGO)
Personal control(PC) 38F**F Q4R FR [OF* 18** 32*** --

* Correlation is significant at the .05 level (2-tailed); ** Correlation is significant at the .01 level (2-tailed);
*** Correlation is significant at the .001 level (2-tailed)

(b) Correlations among hope, vocational identity, contextual factors and

achievement-related motivational factors.

Results in Table 3.7 showed the significant and positive relationship of
vocational identity with children’s home support (r = .22, p < 0.01), school
support (r = .25, p < 0.001), ability affirmation (r = .33, p < 0.001), spacious
development (r = .33, p < 0.001), and negative relationship with school defeat
(r =-.50, p <0.001), competitive environment (r = -.40, p < 0.001), mono-path
(r = -51, p < 0.001), and stress in workplace (r = -.66, p < 0.001). Results
indicated that a person with higher degrees of children’s home support and
school support as well as perceiving spacious development in society and
affirmation of personal ability, would tend to have higher level of vocational

identity, and vice versa. Moreover, a person with higher degrees of being
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defeated in school and stressful in workplace, and perceiving the society as
highly competitive and mono-path developing, would be more likely to have

lower level of vocational identity, and vice versa.

Concerning the variable of hope, result in Table 3.7 displayed the significant

41, p < 0.001),

and positive associations with children’s home support (r

school support (r = .46, p < 0.001), ability affirmation (r = .51, p < 0.001),
spacious development (r = .53, p < 0.001), and negative relationship with
school defeat (r = -.32, p < 0.001), competitive environment (r = -.24, p <
0.001), mono-path (r = -.35, p < 0.001), and stress in workplace (r = -.46, p <
0.001). In sum, results demonstrated that a person with higher degrees of
children’s home support and school support as well as perceiving spacious
development in society and affirmation of personal ability, would tend to have
higher level of hope, and vice versa. Moreover, a person with higher degrees of
being defeated in school and stressful in workplace, and perceiving the society

as highly competitive and mono-path developing, would be more likely to have

lower level of hope, and vice versa.

In respect of self-efficacy, results in Table 3.7 showed the significant and
positive relationships with children’s home support (r = .35, p < 0.01), school
support (r = .36, p < 0.001), ability affirmation (r = .46, p < 0.001), spacious
development (r = .52, p < 0.001), and negative relationship with school defeat
(r =-.31, p <0.001), competitive environment (r = -.24, p < 0.001), mono-path
(r = -.34, p < 0.001), and stress in workplace (r = -.48, p < 0.001). Results

elucidated that a person with higher degrees of children’s home support and
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school support as well as perceiving spacious development in society and
affirmation of personal ability, would tend to have higher level of self-efficacy,
and vice versa. Moreover, a person with higher degrees of being defeated in
school and stressful in workplace, and perceiving the society as highly
competitive and mono-path developing, would be more likely to have lower

level of self-efficacy, and vice versa.

Regarding the variable of learning goal orientation, results in Table 3.7 showed
the significant and positive relationships with children’s home support (r = .39,
p < 0.01), school support (r = .24, p < 0.001), ability affirmation (r = .36, p <
0.001), spacious development (r = .45, p < 0.001), and negative relationship
with school defeat (r = -.22, p < 0.01), mono-path (r = -.24, p < 0.001), and
stress in workplace (r = -.22, p < 0.01). Results indicated that a person with
higher degrees of children’s home support and school support as well as
perceiving spacious development in society and affirmation of personal ability,
would tend to be more learning goal orientated, and vice versa. Moreover, a
person with higher degrees of being defeated in school and stressful in
workplace, and perceiving the mono-path development in the society, would be

less likely to be learning goal orientated, and vice versa.

As shown in Table 3.7, the variable of personal control was found to have the
significant and positive relationships with children’s home support (r =.18, p <
0.01), school support (r = .27, p < 0.001), ability affirmation (r = .35, p <
0.001), spacious development (r = .30, p < 0.001), and negative relationship

with school defeat (r =-.30, p < 0.001), competitive environment (r = -.37, p <
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0.001), mono-path (r = -.37, p < 0.001), and stress in workplace (r =-.34, p <
0.001). Results implied that a person with higher degrees of children’s home
support and school support as well as perceiving spacious development in
society and affirmation of personal ability, would tend to have higher level of
personal control, and vice versa. Moreover, a person with higher degrees of
being defeated in school and stressful in workplace, and perceiving the society
as highly competitive and mono-path developing, would be more likely to have

lower level of personal control, and vice versa.

For the variable of performance goal orientation, results in Table 3.7 showed
the significant and positive relationships with children’s home support (r = .14,
p < 0.05), school support (r = .15, p < 0.05), ability affirmation (r = .21, p <
0.01), competitive environment (r = .15, p < 0.05), and stress in workplace (r
= .14, p < 0.05). Results indicated that a person with higher degrees of
children’s home support and school support as well as receiving affirmation of
personal ability and perceiving the society as highly competitive and
mono-path developing, would tend to be more performance goal orientated,

and vice versa.

In sum, results stressed that the positive contextual factors (i.e. children’s home
support and spacious development) had significant relationships with
vocational identity, hope and achievement-related motivational factors. On the
contrary, the negative contextual factors (i.e. school defeat and competitive
environment) had significant correlations to vocational identity, hope and

achievement-related motivational factors.
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Table 3.7. Correlations between vocational identity, hope, and achievement-related motivational factors (N=220-231)

Variables CGpport . Gefet  support affirmation cevelopment environment Monopath s e
Vocational identity 22%* - 50*** 25%** 33x** 33xx* - 40*** - 5lx** -.66***
Hope 7Y Rkl -.32%** ABF** SIF** H3F** - 247%F* -.35%** - 46%**
Self-efficacy 35FF* - 3LF** 36*** ABFF* H2*** - 247%F* - 34%** - 48%**
Performance goal orientation 14* -.00 15* 21%* .09 15* .01 14*
Learning goal orientation 39%** -.22%% 4% 3% ABxE -.03 - 24%%% -20%*
Personal control 18** -.30%** 2T*** 35*** 30%** - 37F** - 37F** -.347%**

* Correlation is significant at the .05 level (2-tailed); ** Correlation is significant at the .01 level (2-tailed); *** Correlation is significant at the .001 level (2-tailed)
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(c) Relationships between the months of living at Home and other factors

With reference to the period of living at Children’s Home, results (Table 3.8)

showed the significant and positive correlations to the variables of hope (r

= .16, p < 0.05), children’s home support (r = .18, p < 0.01), spacious

development (r = .16, p < 0.05), career planning (r = .13, p < 0.05), and job

hunt preparation (r = .19, p < 0.01). Results implied that the longer a resident

lived in the Home, the more likely the resident had higher level of hope,

children’s home support, career development self-efficacy which were career

planning and job hunt preparation, and perceiving the career development as

spacious in the society.

Table 3.8. Correlations between the months of living at Home and other

factors (N=217-224)

Variables

Months of living at Home

\ocational identity

Hope

Self-efficacy

Performance goal orientation
Learning goal orientation
Personal control

Children’s Home support
Spacious development
Competitive environment
Mono-path

Fear in workplace

Career planning

Gender issues in career
\ocational training selection
Job hunt preparation

Job hunting

Career goals setting

11
16*
11
01
.03
.08
18**
16*
-.05
-.03
-.09
A13*
10
.08
19**
13
.09

* Correlation is significant at the .05 level (2-tailed); ** Correlation is significant at the .01 level (2-tailed);

*** Correlation is significant at the .001 level (2-tailed)
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3.7 Multiple Regression

In the current study, it was hypothesized that the variables of self-efficacy,
learning goal orientation, performance goal orientation and personal control as the
independent variables had predictive power on the dependent variable of hope. To
examine the best predictors of hope, multiple regression analysis was conducted
to regress hope variable (outcome) on the achievement-related motivational
factors (predictors). It was required to find out the various predictive contributions
of achievement-related motivational factors to hope variable. In regard to the
equation, the variable of hope was selected as the dependent variable when all
achievement-related motivational variables, i.e., self-efficacy, performance goal
orientation, learning goal orientation and personal control were entered to
examine the regression model. Results shown in Table 3.9 revealed that
achievement-related motivational factors significantly predicted hope [ F(4, 221) =
145.686, p < 0.001 ] , explaining for 73% (R?= 0.73) of variance in hope. The
variables of self-efficacy and learning goal orientation were found to have
significant predictive relationships with hope. Results showed that self-efficacy
(B=.73, p <0.001) and learning goal orientation (5= .17, p <0.01), were proved
to have significant unique contribution to hope. Particularly, the variable of
self-efficacy was a good predictor of hope with higher regression coefficient. The

path diagram for hope was presented in Figure 1.
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Table 3.9. Summary of standard and hierarchical multiple regression analyses

Criterion variables : Hope
Predictor variables Standardized Beta S

Self-efficacy T 3xxx
Performance goal orientation -.02
Learning goal orientation A7
Personal control .02

F 145.686***

R? 73

*p < 0.05, **p < 0.01, ***p < 0.001 for 8, F and AR’

Figure 3.1. Path diagram for hope

e:.h2

Self-Efficacy

.73*** l
\ R% .73

Performanc? Goal - .02
Orientation \

a7 3| Hope
Learning Goal —
Orientation 02

Personal Control
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3.8

1.

Key Findings of Study One

Results of reliabilities regarding all measurements (Table 3.2 & 3.3), including
the newly developed domain of Children’s home support, showed the good
internal consistency psychometrically in all of the variables, except the

variable of school defeat which provided the adequate internal consistency.

Findings of the One-way ANOVA analysis reported that males, in comparison
with females, had significant higher levels of hope, self-efficacy and career
development self-efficacy, but the actual mean differences were minimal.
Moreover, the findings also showed that the residents perceiving good
academic or work performance had significant higher degrees of
approximately all the variables, except the domain of performance goal

orientation.

The results of Study One exhibited the levels of vocational identity and hope
regarding the residents in Children’s Home. Descriptive results revealed that
less than half of residents were uncertain about personal occupational
preference. It demonstrated that residents had an idea of career interest to a
certain extent. However, in the meantime, most residents were worried and
afraid of the future regarding making choices of further study or career. They
were mainly anxious for the bread and butter in Hong Kong. Merely a slightly
more than half of residents were hopeful about their career development in
Hong Kong. Most of them could not see the guarantee for promising job with

high academic qualification.
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4. Results of correlation analysis proved the significant and positive correlations
of children’s home support, school support, ability affirmation and spacious
development to vocational identity, hope and achievement-related
motivational variables. On the contrary, findings also stressed the negative
relationships of school defeat, competitive environment, mono-path and stress
in workplace with vocational identity, hope and achievement-related
motivational variables (except the variable of performance goal orientation).
With reference to the result of multiple regression analysis, it further proved
the role of achievement-related motivational factors (i.e. self-efficacy and

learning goal orientation) in the predictive relationships of hope.

5. Results revealed that the residents did not consider their underprivileged
family background as hindrance to their career development. Importantly, the
most of residents recognized the support of Children’s Home which was found
to have significant correlations to vocational identity, hope, self-efficacy,
learning goal orientation and personal control. Results also stressed that the
longer a resident lived in the Home, the more likely the resident had higher
level of hope and career development self-efficacy (i.e. career planning and
job hunt preparation), and perceived the spacious development in society. In
comparison with the secondary school sample in 2014, the residents obtained
relative higher scores in most of positive measurements. In sum, it supported
the positive influence of Children’s home on resident’s personal and career

development.
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Chapter 4 - Result of Study Two

Study Two aimed to answer the questions: (1) How did residents perceive their
vocational identity? For example, did residents have their career goals? (2) What
were the needs of residents in their pursuit of career path? For example, what were
the most important requirements to the job searching? (2) How did the residents
perceive the hindrance in their career development? For example, what were the
difficulties to carry out their career plan? (3) How did the residents perceive the
supportive systems in their career development? For example, how did the schools
prepare residents for transiting to workplace? (4) How did residents perceive the
role of Children’s or Youth’s Home in their personal and career development? For
example, how did the Home support them in their very difficult time of lifespan?
The interview guide (Appendix C) designed according to the above gquestions was
employed to conduct the face-to-face individual interviews. The findings obtained

from the qualitative interviews are presented as follows.

4.1  Individual Interview Participants

As a result, a total of 22 participants took part in Study Two. According to the
demographic information of the interview participants (Table 5.1), three of them
were current residents of ECH and the rest were ex-residents. For those
ex-residents, 5 participants were in the 2-year group (had discharged from Home
for 2 years), 6 participants were in the 1-year group, 4 participants were in the
6-month group and 4 participants were in the 3-month group. There were more

girls (16 cases) than boys (6 cases) in the sample, with age range from 19 to 24.
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The demographic information of all participants was shown in Table 4.1.

Table 4.1. Demographic information of interviewee

Period of Home

Discharge Interviewee Gender * Age
2 year Case01 22
Case02 21

Case03 24

Case04 23

Case05 22

1 year Case06 22
Case07 21

Case08 22

Case09 21

Casel0 23

Casell 22

6 months Casel? 22
Casel3 21

Caseld 23

Casel5 22

3 months Casel6 22
Casel7 20

Casel8 20

Casel9 20

Currently Living Case20 19
Case21 19

Case22 19

*The information of gender was deleted in avoid of disclosing residents’ identity.
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4.2  Data Analysis

The narratives of individual interviews were coded and interpreted using thematic
analysis. Based on the transcripts, codes with words, phrases, sentences or
paragraphs to describe the meaning of information were established and named
systematically in response to the Study Two questions mentioned before. Codes
were divided into sub-codes for more subtle interpretation. The detailed of codes
with descriptions were presented in Appendix D. Qualitative results would be
presented in ten parts which were (1) ‘Career development’, (2) ‘Facing the
future’, (3) ‘Personal grow-up experience’, (4) ‘Barriers in life’, (5) ‘Personal
needs’, (6) ‘Influences of family’, (7) ‘Influences of school’, (8) ‘Peer group’, (9)

‘The role of Children’s or Youth’s Home’, and (10) ‘Social service and support’.

4.2.1 Career development.

Participants in the interviews were invited to share their perceptions and
experience in the journey of career path-finding. They were asked to describe
their career goals and expectations of vocational development, the decision

making of job searching and resignation as well as the requirements in work.

4.2.1.1 Perceptions of career development.

All participants expected to earn enough money from work for their basic living
expenses. Apart from wage, however, most of them were also eager to find a job
which matched their interests and competences, allowed them to develop and
utilize their talents, and to attain job accomplishment. Some of them expressed

that they desired to enjoy themselves as well as benefit other people through their
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jobs. They said that,

‘BrRACHREE, TAE(RRZoA B4 R4S, MEIRTRL, wT DA% e B i,
i FHRpE, R MR L (Case03)

BRI EE N, ke OB A& E S, TR R
EEF N GEEE (Caseld)

HERAGER, WEE, BREAERE—mIEIEE, REEAH
RREIRETAE, BIARIER I E CRR My TAMERLRE (Case2l)

(See Appendix D, Code 1.a)

4.2.1.2 Career goals.

According to the description mentioned above, it was noted that participants
expected far more than earning money from a job. The majority of participants
valued personal interest at work. Most of them were clear about their interest and
gripped on it in the career development, mainly via further study. In the meantime,
some of them expressed their surrender of career goal to the reality. Among the
responses, however, some of them worked day in day out without idea of personal

interest at all. They addressed that,

RIEHE O H e, R EROFRIRE — B R R 2

(Case05)

“HiE M T, o, EAEEHE, #HEET e, |EPRE, s
FDRIEEL, TEHEH AR’ (Casel0)
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PSRRI HUEUECE, (EARR ERES 4RI, 4RO, BEEERE

(Casell)

(See Appendix D, Code 1.b)

4.2.1.3 Job searching.

Regarding participants’ choice making for job, only three of them viewed job
salary as main consideration. Most participants described other determinants such
as possessing competence to cope with work, matching personal interest, and
enhancing personal skill and knowledge for them to find or change a job. The

participants stated that,
TEMEE IR R, ME CiA RSy A DY (Case09)
‘BESEE IR CLRIR P A, SRAIFRIESLEEES (Casels)

(See Appendix D, Code 1.c)

4.2.1.4 Education qualification.

Concerning education qualification, 15 participants obtained the Hong Kong
Diploma of Secondary Education (DSE), five obtained High Diploma, one
completed the level of Form 3, and one was studying in Bachelor Degree. For
those completing DSE, six of them could not meet the basic requirement (i.e.
failed to attain 3322 at core subjects). Currently, five participants were studying
and working at the same time. The comparative lower level of education
qualification reflected the hardship for participants in their career development in

Hong Kong.
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Participants realized the significance of higher education attainment in pursuit of
career in the society. Nevertheless, one participant stressed that academic
qualification did not consequentially direct to a better life. Two of them believed
in another way out even with unsatisfactory education performance. They

responded that,
FTERF {5 ABS{L (Case03)
TESHEIR U E, 2REEHRER 1) (Case09)

(See Appendix D, Code 1.d)

4.2.1.5 Career development in Hong Kong.

More participants emphasized that the Hong Kong society focused on academic
excellence and key industries such as financial service, trading and logistics and
so on. Participants agreed that the society contained the confined scope of
occupation for their vocational development. It was impossible to them to develop
their personal interest in career that made their career path narrow and gloomy.
On the contrary, two participants working in main industries found the career path
as prosperous in Hong Kong. Another two participants believed that there were
always job opportunities provided that people were willing to work. They

described that,

UL 2R NS, BB AT 2t R s], HIEgHS
S’ (Case08)

TEGEEREMEH, EEAEH (Case0d)

(See Appendix D, Code 1.e)
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4.2.1.6 Work experience.

Based on participants’ narratives, 12 participants had already got into workplace
before they admitted to the ECH Youth Home, demonstrating their rich work
experience. With all participants having work experience, about half of
participants agreed that work experience granted them a clear picture of job
nature, personal work preference and even career goal, personal competence as
well as shortcoming. Moreover, more than a half of participants treasured work
experience that allowed them to make progress in work competence, knowledge
horizon and interpersonal communication skill, which could not be obtained in
school. Particularly, they stressed that they had more understanding of their
shortcomings in order for them to make improvement at work. Experiential
learning entailed sufficient time for participants to recognize themselves as well

as the work environment. Participants described that,

B E ARG LR, —EBHERABE, AR g st
no A I, 2 7edy %587 (Casell)

BAETREE 1%, SevEf TR’ (Casel?)

‘R EAEE E SRR (R, BRRELTAE skill, HVE AaEEEEE,
R TS 25 (Case03)

“RIEH CIEEZ S, BiEe#ED (Casell)

(See Appendix D, Code 1.f.i & 1.f.ii)

4.2.1.7 Encountering difficulties at work.

Regarding the difficulties participants first encountered at work, more participants

described the hardship for them to get along with people, in particular to the
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communicative tactics in workplace. They also found it difficult to fulfill job
demand in the earlier working days. Participants remarked that with personal
effort or colleagues’ aid in a period of time, they could overcome the obstacles

eventually. They noted that,

‘HOREJIEREISEA D #=5l, seHMEEE, A A%, KEFE2% b
F-> (Casell)

‘SUBEMEEERL A, MEPEAATREEA LT, E CIERIERE A
s L (B (Case21)

(See Appendix D, Code 1.9.i)

Currently, some participants pointed out that they still found their inadequate
abilities to job performance and showed their worries about personal competence

development at work. They indicated that,

WA T, AR T (AR A] DU ETH C B R A 7 L
b, BRAESFEAG FE N4 (Case03)
FE LR R IE CEE R AHEREOK (Case2l)

(See Appendix D, Code 1.g.ii)

4.2.1.8 Perceiving the requirements of work.

With more understanding of workplace, participants recognized certain
requirements of job. Firstly, it was vital to grasp the learning ability and make an
attempt to handle unfamiliar work. Secondly, psychological characteristics such

as a sense of responsibility, endurance, persistence and willingness to work and
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learn were crucial to work. Participants emphasized the significance of ability to
cope with negative emotional feelings such as stress and depression at work.
Thirdly, participants also realized the importance of interpersonal communication
skill at work. All in all, it was specifically essential to give them guidance from
supervisors or colleagues and allow them to take time for making possible

improvement. Participants elaborated that,
‘EEREERIRES], sEkE CRAE (Case20)

B R AREEN, EARMER, BERTERL XNaE8, 55
NHEETE 1S & IEE (Case01)

HRERYE, HEET D ISR ECE, B NELERIRE

(Case08)

R FERIEESEE A, BifEAHER (Case09)
b S L ke (Case0l)
‘RIIEIERENE, 1818 AF 3K (Case014)

(See Appendix D, Code 1.h.i, 1.h.ii, 1.h.iii & 1.h.iv)

4.2.2 Facing the future.

As participants giving their narratives pertaining to their views and expectations
of career development, they were further requested to describe their feelings
about their career future and expectation of their life. It was intended to

understand their sense of hope for their future and upcoming plan.
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4.2.2.1 A sense of hope for the future.

Relatively less participants (5 cases) explicitly showed their hope for the future.

They believed that there was always a way out even though the road ahead was

laden with obstacles. Participants in the conversation presented their confidence

and determination to move forward in their career path. It was noted that two of

them perceived their career as prosperous in the mainstream of the society. They

stated that,

‘HOER T T M IEIE AT A LM, FrREiee T B s H—
O J1e 8, BRI LUFARR I BE—g, wE] DUEE(E g, #2/
R MR RL B g’ (Casel3)

‘HOLENITERREARR, HAKEZL, REECHERETER
Ei}t{[\:' Ug‘ﬁ%/&\’ (C&SE].S)

(See Appendix D, Code 2.a.i)

On the contrary, comparatively more participants expressed their worries and

helplessness for the future. The blurred and uncertain path made them feel

perplexed and inefficacious which hindered them to exert their personal agency to

career development. Participants mentioned that,

RHRERRE, AN BRI, KR REMER], HEAEH

{RIEEE S A HH G, (Case04)

BN ARAGE B R E SRS, THEHE O, P aFEE, A HEE

Bk R HENE (Casell)

(See Appendix D, Code 2.a.ii)
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4.2.2.2 Expectation of the future life.

To have more understanding of residents’ hope for their future, participants were
invited to delineate their imagination and expectation of life. More participants
conveyed their wish to have a stable and cheerful life, which meant that they were
financially independent without worry about accommodation and living expense.
Some participants exhibited their desire to explore and be engaged in their interest
and some demonstrated their will to broaden personal horizon and obtain work

accomplishment. Participants illustrated that,

T ABIERAE ST, I, R TEEERE, REE—
Iy FRIE R EET (Case03)

TR, WATLUMEEIE CEMPE EAE OK, JIEFRZERZELREE

7i5” (Case06)

G RRER s FE RE AR, se A8, MR AR

(Casell)

T B SE AR T, FDLBRGRIET T Z R ERES, AR,
AR, FERAIELERE (Case2l)

(See Appendix D, Code 2.b)

4.2.2.3 Future Plan.

With expectation of future life and encountered barriers, most participants showed
their inclination of future study either for personal interest or career development.
However, most of them were confronted with financial problem that influenced
their plan for study. Based on participants’ responses, two of them planned to pay

off their debt and six of them strived for sufficient saving before carrying out their
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study plan, and one participant gave up the idea of study because of inadequate

income. Participants expressed their problem that,
FRERSTEA support, EARE CEH CH, EEAEEERE (Case07)

HEHCOTREREES T, iR k88 57 # R E

(Casel?)
‘R e, Z1&eFiEE (Case20)

(See Appendix D, Code 2.c)

4.2.3 Personal grow-up experience.

It was noted that those who lived in the Children’s or Youth’s Home had the
adverse grow-up experience which brought negative impacts on participants’
personal as well as career development. Participants were therefore asked to share

their personal stories in the past.

4.2.3.1 Negative impacts.

According to participants’ life stories, more residents suffered from their negative
emotions such as depression and fear caused by developmental experience. They
were unable and reluctant to talk with other people, haunting with the feeling of
loneliness. Participants also pointed out their hurtful experience which resulted in
their lack of self-esteem and confidence. Some emphasized that it was detrimental
to their physical health and self-knowledge such as personal interest. Significantly,
some of them managed to overcome the negative impacts after a considerable

period of time. They highlighted that,
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b, NRERT IR 2R, EIEE A\ GEES’ (Case06)

GFRBRNRRS T, S EERETEN AR, BEEEREC G
WY, S ECH T T TR, BT EZEEWTE, UL
HH 4 depress, Ef4:H5EH .’ (Casel8)

RERE RRET, MEEHIERE, REHEESEER, REEC
background WE4F, FelEAEE NESRMIEEE, FTHEL, B8 —
HH#A—ELA’ (Case2l)

(See Appendix D, Code 3.a)

4.2.3.2 Personal development.

Apart from negative impacts of grow-up experience, more participants stressed
that they were urged to learn to be mature and independent in the adverse
environment. They acquired the ability to adapt to new situations. Particularly,
some of them agreed that they were shaped to be stronger in face of hardship.
Moreover, some participants were concerned about other people and keen on

doing charity. They presented that,

PRGN, MRERAIK D &R, mReBEREREA &
IEEIERAE O, TR (Case08)

‘HELEHCS—HEA, BEREEC, GERAE B GE CiE,
REE S ZATRA R H R, BRI FER G, MEEEHE A EE

(Casel6)
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‘T R R, IRRBIAMBLE, U5 HIBL R IR S & B L

205 (Casel2)

(See Appendix D, Code 3.b.i & 3.b.ii)

4.2.4 Barriersin life.

In the conversation with participants, it could be found that they encountered

various kinds of difficulties pertaining to daily life and career development.

4.2.4.1 Encountering barriers.
I. Accommodation:

Regarding participants’ perceived barriers, most of them suffered in tough time
due to accommodation problem before and after they were admitted to Children’s
or Youth’s Home. Based on the accommodation situation of participants who
were discharged from Home (19 cases), 5 of them were admitted to another Home
or college dormitory, 4 of them lived in public rental flat, 5 of them went back to
live with family and 5 of them lived in private rental flat. It was of concern that
those who could afford private flat because of special rent offer and rent sharing
with friends. The information mentioned above revealed that participants very
much relied on personal or institutional assistance in face of accommodation need.
Particularly, two participants currently found it difficult to live with family that
urged them to plan for leaving. Moreover, those currently living in Youth’s Home
or college dormitory would face the difficulty in accommodation again after they
moved out. The information showed that residents who had been discharged from

the Youth’s Home for more than one year were still struggled for living place.
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‘BEBHE =R A P EREEEER, (EiRkeE, &EEEMT;, RERE
#7742 (Case04)

‘rEESRAATRZR, THIOTE, HESERAER 4 HmA°

(Case06)
‘HEFfTEE R TR R E, RRWEEKIEHN R’ (Casel6)

YR RRE, BHE S FER O, RARES—(ERE R A
=Y, AAER#EFCTT (Case20)

(See Appendix D, Code 4.a.i)

ii. Financial strain:

As a whole, most participants with relatively lower level of education
qualification underwent the disadvantaged power to earn income, followed by the
incapability to afford rental flat, living expense or future study. A number of
participants were in distress to pay off their debt and manage daily living expense.
They were especially stressful to bear the burden heavily all by themselves. They

showed their worries that,
“E NG IRSREE 1T, FEFEST TR, 1788 (Case09)

3 BAHEGEE, B OB, Ry A THEEE

(Casel7)

“EmEE BRI E O AT, TNEREERES NI backup, 17

o A 44 (Case2l)

(See Appendix D, Code 4.a.ii)
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With the pressing need of earning money, some participants went through tough

time to balance their work, study and rest for their wellness. They addressed that,

‘Y EHRSS, BEEIE O, Y upgrade WEASE, BHEETT L balance
4 A O A i (Case03)

(See Appendix D, Code 4.a.ii)

iii. Obstacles in career path:

As more participants agreed with the importance of education qualification in
career development that urged them to obtain academic attainment, more
participants emphasized the hardship in pursuit of further study for lack of time
and money. Underprivileged qualification has been a hurdle for participants to
approach more job opportunities as well as career prosperity. Moreover, to find a
job which was stable or matched personal interest also troubled participants to a

certain extent. Participants illustrated that,

B, R LR, RS E TG E SRR, (REL e
REAFIR—EEE, KRR 00 R, SE
[} (% FIREM (Case01)

ERJENE S NWIEE, WRITFIES A LruE, G, R G

#HEIEE] (Casel0)

(See Appendix D, Code 4.a.iii)

4.2.4.2 Overcoming barriers.

Participants manifested their worries and stress in the face of the barriers
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described above, especially in regard to living expenses. Significantly, they
strongly believed that they had no financial support from family and could only

rely on themselves in coping with difficulties. They stressed that,
HEREGIFE LEARTARIERE, 77 AR’ (Casel6)
BIHRE GRS, B RATERE, TEGNRES(y TEUA, 52
IEERFRIREIZE (Case07)

(See Appendix D, Code 4.b.i)

Some participants explained that they would try to convince themselves of
upcoming hopeful future in order to move forward in their path, even though they

still lived in distress. They demonstrated that,
ABIGTEE SAE, MBI, A d B ROES), (EERRE O E R
FTBH 55—z 1K (Case08)

“Hir21E[E EE connection, {RHEZIEZERIEEEESE, FRESY
FIR* (Casel3)

o5

FH A

(See Appendix D, Code 4.b.ii)

In respect of overcoming difficulties, most of the participants were inclined to
manage by themselves in the absence of family’s care and support. They
explained that it was inappropriate and useless to rely on others’ help. There were
only 2 of them responding that they would seek for institutional aid after they
exhausted themselves. It reflected that participants would be responsible to their

own problems and importantly, they should be absolutely helpless when they
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came to seek for social service. They elaborated that,

THEE BRI — MRk AR AR, HRE CATEE H O,
fie \HH (Case02)

PArAECKELSEE O, HIREEHA T AR, HE7R’ (Casels)

P VR AMGE 2, HAEIAIE S E BRI E OO R ETE
FCBEE RIS, —Wer/ DREERE C R LUERE], sl #rE e
[E G, N R fTHIZRNIR (Case2l)

‘HRAFER GRS (Casell)

(See Appendix D, Code 4.b.iii & 4.b.iv)

4.2.5 Personal needs.

Based on the narratives of participants in the interviews, it could explore several

personal needs which mirrored participants’ struggles in career path.

4.25.1 Need for accommodation.

All of the participants strongly expressed their need for accommodation which
was prerequisite for fostering their personal knowledge and developing their
career path. In other words, participants found it no room for life development

when they entirely strived for basic living expense. They indicated that,

EHE-EHmEHOTE, MRS TR A OK, S R B

(Case04)

TR BRI T IRAIGRES R E T, WS T A D A (I O B S 4F
%, MAZEMREC A’ (Caseld)
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RGBS ZF, (R THOG IR SRR, THOTE, RS

(Case21)

(See Appendix D, Code 5.a)

4.25.2 Financial need.

With the stress in relatively low income, daily living expenses, debt and study,

participants were also in need of financial support. They stated that,
WMo A B g L R ED (588188 (Case06)

FAEKTREEBEA, EEEAREIRE—EIR, FRERT, Pk
EEBEKEC 2N, MREEREHZIRERES, EEE AR

(Caselb)

(See Appendix D, Code 5.b)

4.2.5.3 Opinion seeking.

Apart from the pragmatic assistance such as accommodation, more participants
desired for opinion and guidance from others in order for them to deal with
problems and carry out their future plan. They stressed that they were confused
with encountered difficulties and future career path without concrete and

step-by-step instructions for them to follow. They remarked that,

BTINER TR T, g NKERLE, HARENE, FRE
A support $” (Case09)

TRE OISR RERTRNESE, FREAMBE R (Casel2)
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FIANEEFRTE, TR ANBIE M, FR2E—m 2R
FA (Case20)

(See Appendix D, Code 5.c)

4.2.5.4 Psychological health.

In the conversation, it could be found that more participants also gave weight to
psychological health of themselves. Due to the negative impacts of grow-up
experience on participants’ personal development such as depression and low
self-esteem, they were in need of coping with emotional problems. They desired
to develop their self-confidence and to have a relief from stress and fear.
Additionally, participants deeply expected respect, trust, care, space and listening

with compassion given by other people. They responded that,
B RERHE A N ETERGE (Casel?)

TEH AN T, RARLHESEERMERE, SRR TuhsE 5%
R E B W, EHEEARADEREE DD
OEEE, FE&KE S EHHFEERAE (Caseld)

VLEE ESOR—ERR R, EIESTHE L (Case20)

(See Appendix D, Code 5.d)

4.2.5.5 Broadening personal horizon.

Some participants pointed out that it was essential for them to enhance personal
knowledge and perspective, especially for their disadvantaged background that
made them feel inferior to other same-aged people. They illustrated that,
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“ERE MRS, EEERE N GECEER, AR EE R, H
kCCEREE S, A afas e BUERE (i TICLA Y, HRhndg, RS
MEAFIHERE’ (Casel3)

‘B HAME AR, EEEREERALEEE AT
2R MR, HAHAM B R BB SEZ A RE I e RE—F
2 (Case21)

(See Appendix D, Code 5.e)

4.2.6 Influences of family.

All participants were admitted to Children’s or Youth’s Home on account of
various kinds of family issues such as parents’ divorce or death, family violence
and so on. It definitely brought negative effects to participants. Some participants
even stressed that they grew up under traumatic influences. Accordingly,
participants were invited to describe their perceptions of family and current

relationship with parents.

4.2.6.1 Negative influences.

Participants pointed out that it was hurtful to their psychological health for lack of
trust, love and acceptance from their parent(s). It caused them to undergo severe
psychological problems such as low self-esteem, fear and distress. Additionally,
participants living with psychological burden hardly develop their personal

interest and competence. They expressed that,
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YENE TR, MERRAT R AR, P TURR B, (I R e,
BB EAHIH By 2 B, 1115 5 H CfFE’ (Case03)

“WEZEECREAC, PEEEES, WO AES, RAREE
DEfE&SE, FedFHTESE,” (Case06)

B am i, B REEFEERNEIERK, REFEYS

ZLUEE’ (Casel8)

(See Appendix D, Code 6.a)

4.2.6.2 Current relationship with family.

Some participants kept the distant relationship with parent(s) while some of them

did not have contact with parent(s) anymore. It was noted that less participants

realized that the relationship with parent(s) was improved. Hence, it allowed

participants to get along with them to a certain extent. Especially, some

participants expressed their willingness to take care of their family in the future,

and in fact some of them at present financially supported their family. They said

that,

‘FRLAI AR Z RGN, (AR, FEME L, AR
A, @b ATAEERE, PRERAEE & N (Casel3)

[EIERAERERE A AH SR 24 2 Bk, A HASHE/RE (Caseld)
VIZRORFFRI SR AL, IR B A% (Casel2)
FTIReEI, R EFNR(EH S (Casel8)

(See Appendix D, Code 6.b)
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4.2.7 Influences of school.

School is considered as another significant system to nurture participants in their
developmental life stage. Hence, participants were asked to elaborate school’s

possible intervention especially in times of difficulty.

4.2.7.1 Help in adversity.

Some participants pointed out that it was social worker in school observing their
family problems and referring them to Social Welfare Department. However,
some participants complained the incapability or indifference of their social
workers in school when participants came to seek help. In the meantime, more
participants described their experiences of teachers’ unconcern and hands-off
during their hardship at home as well as at school, possibly because of teachers’

main focus on academic performance as they thought. They responded that,

EEEGRERMEE E, EENF AR E 2, HEEE

(Case01)
CHTGERHEE AT S AN, (RE O (Case04)

R TR MR EME, EEAIIEEERE R EE, HEITE

[EIE AT BRI (Casel?)

(See Appendix D, Code 7.a)

4.2.7.2 Nurturing role.

Concerning the role of school in nurturing participants for their personal and
career development, more participants emphasized that schools’ concern was
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mainly about educational attainments. There were career-related information and
training provided in school which was, however, basically pertaining to further
study, not really about vocational development. For those who had poor academic
performance or decided to find a job after completing DSE would find the
career-related training or guidance distant and useless. Due to school’s focus on
academic attainments, participants realized that what they learnt in school was
impractical for them to perform well in workplace. However, some participants
appreciated that they were enlightened during their time in school. It indicated
that school could have a critical and profound impact on young people in their

developmental life stage. They remarked that,
‘R ARIIGE S, ERGEEE], THEREERE, RS

IEEEZ2° (Case0b)

A B Lo top SRAR(EF RIGREEE, AAUREE AT LT S, SEE
g, IEEEL RO, IERA ZE SR B (Casel))

\)

ERRS NG ZERINEE, MEE, AR NERIIRL AEAI
FEHE, (RlgbitaaE LAM, E%E (Case03)

HEAR IR R R, (R (EE HEE 5 2EE
Aill, FESRIEZEIFARE (Casel3)

(See Appendix D, Code 7.b)

4.2.8 Peer group.

More participants expressed that they barely met up with friends as their daily life
were occupied with study or work. As most of them were inclined to cope with

problems by themselves rather than looked for help from others, they rarely
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talked about their difficulties with friends. Nevertheless, some participants
showed their enjoyment from being with friends. It was noted that some of them
stressed that they were alone and unwilling to communicate with others in the
past. It could be seen that they changed to happily relate to other people. They

demonstrated that,
A Keep FZE4AIREIN A, HEBEAdme, IIRIEHEZ (Casel6)
A AR A, ([EARE friend mi/bEgEE, 1518 (Caseld)
PHRsE, NRARFKIC, BRI ATEE) (Casell)

(See Appendix D, Code 8)

4.2.9 The role of Children’s or Youth’s Home.

The Children’s or Youth’s Home was playing a critical role in particular to those
with family problems. Among the participants, 13 of them had lived in Children’s
Home before they were admitted to the Youth’s Home of ECH. Additionally, 7 of
them had lived in Children’s Home for more than six years. Participants were
requested to elucidate their perceptions of general Children’s Home service and
influences as well as their experience of living in Home. It would be valuable to
understand that to what extent the Children’s Home could offer help to residents

in times of difficulty from their review after a certain period of time.

4.2.9.1 The intervention of Evangel Children’s Home (ECH).

The Youth’s Home of ECH offered the important service for resident’s urgent

need of accommodation, especially for lack of Home service for those who aged
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18 or above in Hong Kong. The Youth’s Home was designed to provide
accommodation and also career-related service in response to the need of
developing adolescent’s path-finding. All of the participants were in need of
accommaodation to apply for the Youth’s Home. Most of them did not desire for
other services while 4 of them had other expectations such as job searching,
community life and so on before they lived in the Youth’s Home. Particularly,
two participants explained that they decided to work partly due to the rule of

Youth’s Home. They revealed that,
HERAREE AR M FE R ZERIR (Caseld)
FRATERIE, A RAEH (T (Casel?)
TRHRE NHCOEILAES, FEIE RS (Case05)

(See Appendix D, Code 9.a.i)

Every resident was requested to have a job and stable income during the time of
living in the Youth’s Home. The Home’s staffs with network would render the
job-related information or job vacancy to those residents in need. Residents would
also obtain help in the process of job searching such as interview preparation. For
the need to gear up residents for career development, various types of lesson
pertaining to work and independent living were designed for residents’ learning.
Some residents illustrated that it was useful to introduce job to them. However,
more participants pointed out that the jobs introduced to them were useless and
unsuitable, and hence they preferred to find a job by themselves. Participants
indicated that the insufficient information of job nature given to them before they

went for it was a barrier to them. It reflected that to some extent their personal
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interest and competence were not taken into consideration to match a job with
them. Participants stated that they were encouraged to choose to work rather than
to study with disregard for their personal will. They longed for the coaching given
to them according to their personal interest, competences, education qualification
and job market rather than merely the standard information or job vacancy

provided in the Youth’s Home. They presented that,

FWRAREI T, BEfIEFARAE 2R, EREEE A, A TSR

&, T{E&EZ’ (Case04)
ERE T, BB ARRETZE (Caseld)

Zfetkg O A p i E R RECE, i e R, (B R T
BRI iEeEE, e IR E R, e EALE,

IMIE(4IHEE order %% (Casel3)

TEE R ITTR A A EEE POST, {R& R ATRE(AR e = IR, Heth#l
HHCE, BAMHIALREE, EEERE—5, EERIERM
THEEE, JFHAEAEENR D sdr EbPsthd, (B ER RS a4
PR o BE 4 (Case06)

TEERE T, IR R N, REEBNREGRRE, SEE A
iR H CREE S R Er g, # S B R (Case07)

(See Appendix D, Code 9.a.ii)

Similarly, most of the participants found that the effectiveness of learning in
career-related lessons was minimal to them while 2 of them claimed that they
could learn from lessons. Participants agreed with the practical need in learning

the knowledge and skills such as English, computer skills and so on. However,
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the effectiveness of learning was subject to their needs in the current job and
learning abilities. In other words, standard design of lessons for different
participants with different needs and different levels of learning skill would
diminish the effectiveness of lessons. Importantly, the delivery of lessons without
considering their particular needs would easily fall into routine program. They

illustrated that,
TR, ERLEREN A H, B CRECCREL T (Case05)

THEVEMHE M, SERSTERR AR, S —FEA IR, 2%
7y s RPN A IER (Casell)

FAR RO AT TGS B, BBt B Gaest iR irE
FIE, BEEHEA (Caseld)

(See Appendix D, Code 9.a.iii)

In summary, career guidance, information, relevant skill training and so on was
essential to participants’ career development indeed. Remarkably, participants
expected that their unique difficulties and needs as well as personal will would be
taken into consideration when designed and carried out service and consequently,

it would benefit their career development to a great extent.

4.2.9.2 Intervention of the general Children’s Home.

Concerning the participants’ perception of general Children’s Home service, more
than a half of participants emphasized that they had experienced the valuable
relationship with Home’s staffs. Participants further explained that they were

treated with cares and love at the Home. The staffs were devoted to accompany
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them unconditionally and wholeheartedly that impressed participants to a great
degree. The Home’s staff successfully established a favorable environment for

participants to experience good relationships with people. They stressed that,
HEE—EEEERLAN, —EEgHESRH’ (Case02)

SR (B AN R R ALK R FE — s, TSV E (R, K TIE
backup IE &L’ (Case09)

‘EENEESEFECH T BEAGRTEZEN, EBEAE
&P IR L EV BR, BRI, EERESHRESR A R—
(EEAS, AR, SRR, MR G AIRA IR, &
AT, Y (Caseld)

TEEEGER M, B LEM, FEUAEESEE R
L —E (R EEE Ry, WRE R PR EE G EHHEE (Case20)

(See Appendix D, Code 9.b.i)

On the other hand, about a half of the participants demonstrated their distant
relationships with the Home’s staffs. They highlighted that the staffs tended to
supervise them rather than to take care of them, and importantly it made
participants perceive the staffs as mean and heartless. Participants illustrated that
the staffs communicated with residents without empathy, and it was even worse
for staff to talk merely from their own point of view. Moreover, the staffs always
rushed to impose their opinions on participants and urged participants to follow
their suggestions. Participants were inclined to resist even though the staffs were
correct. Accordingly, it was noted that these were detrimental to building good

relationship with residents. In the absence of favorable relational environment,
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participants would likely perceive the Children’s or Youth’s Home as merely a
place for sleep and refused to get involved with the group activities. Participants

revealed that,

FaEER, BRI BRI EE TS & 0 R RS2 IR, (1A SRR

Ui, AT, drEE— AR A AR IR, TR, tEO
H¥pEH (Case0l)

“EEEREE, HEERAER, (EMF 2 EE R B RE CEfL,
TR EAER, BEECHEE, %45 (Case06)

‘EdEEHLR, AEWIHE, 8EAMRE—mL, AWAEL
BEAM AL, EAEEESHEIEM, JREEE SR, 5
OR, 2RE#F, ERarbl OEEE L, EHRFRE IR K
MEHE AR, PRE S BREIEEN (Casels)

W

(See Appendix D, Code 9.b.i)

Remarkably, more than a half of the participants appreciated the learning and
development they experienced in the time of living in Children’s or Youth’s
Home. Participants elaborated that they had the improvements in communicating
with others, expressing themselves, managing their emotional problems, building
up self-confidence and so on. They were also pleased to enrich their knowledge
and explore themselves. It was noted that most of the participants underwent
negative impacts during the time of their developmental life stage. Regarding
learning and development, the most impressed were not particular knowledge or
skills but the psychological essentials which they considered as important for

adolescents. Participants addressed that,
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AN E IR OHEE, (A5 build up BE0, [FZH/DEREF R F]
DEFIN, RFAGRMA R, AXELHEEGHBER, FRE

(Case03)

‘BtaHR—EF R RRAS, B, REMEEEEEWLHESET,
REEF OB, FEfEE 20 d 542 d 1§’ (Case06)

y

W AIE S EEERE, OV A NEE R 2 I, B Ot E A
% OK, (a2 P e IRN, B8 ZEE A HE, Had
FIF—(E L PR, I EIERE OB, FRAEE i PR

R H Y, BAEiEs— 5 RRA A (Casell)

-~

HESRRET S, KEGER AEAPRR RN, HRELRE
HZ1%, BOCMREBE, ([EAE I, R, Rk
%

WA, AFEE g (Casel?)

N

(See Appendix D, Code 9.b.ii)

Regarding the follow-up care of Children’s or Youth’s Home, some participants
responded that they kept contact with the Home’s staffs and sought help from the
staffs when there were in need after they had left. It could be understood that
participants continued to face their problems without family support. In the
meantime, more participants kept distant relationships with the Children’s or
Youth’s Home and even barely contacted the staffs afterwards. Some of them
pointed out that the Children’s or Youth’s Home was the service-provider and
residents were the service-receiver. There was no relationships and obligation
between them anymore when they were discharged from the Children’s or

Youth’s Home. They stated that,
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TRk A BErE S 5 A 45 (Case09)

AR SR ES, BRI AR, SRR RS T AR
Sy B &L, PR R AR B S I i T i — T B R 4

(Case21)

‘BEBHRTT RS, AREER R TR ERERE, HATE
GEAIRR, BT EE, BENMTFRRA LU ER’ (Case0l)

‘CLRTIE= R DR, AR, EaEiitiEas, m S G5
TRaeng, AR A REE, BT DUREM, (BRI, KL
EHRITHER AR, BEEGRERA, RESHASGRERE R
Hre IR, BRI mIbN, ERIREF AR RE BEAREE
R7E £ (Caselb)

—

(See Appendix D, Code 9.b.iii)

4.2.9.3 Limitations of the general Children’s Home service.

The intervention of Children’s Home was definitely critical to the residents’

personal and career development. Accordingly, it was of concern to identify the

possible impediments to the Home’s playing its role. The participants who had

lived in different Children’s Home illustrated that it was a hindrance to building

up relationship with other people as they passively switched to another Children’s

Home at the expiration of Home’s term. They described that,

TEE R RN SRR, 77 TR EM T2 Pk, hssmE &k
EEEREE, M IrS S gk E (R 2 EE” (Casel6)
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‘1 &40 B contact, FEEE CGIER.L, BEA N, B
PARENTS S4F, $HhiR A4, FIEARKBLRNS, BHfmaRE 2 4
SR, 1B DLIERF A A LAE RS, TR, TENIE
(ERT e, FREGIF IS — R’ (Case2l)

(See Appendix D, Code 9.c.i)

Some participants also pinpointed that the rules and regulations of Children’s
Home negatively influenced their life development as well as their relationship
with staffs. Participants explained that they desired freedom, space and respect
against restrictions especially when they grew up as adolescents. If the Children’s
Home was merely left with rules and regulations for better management,
participants would undoubtedly perceive the staffs as cold and rigid, and found it

hard to have close relationship with the Children’s Home. They mentioned that,

VB L over 7=, AMIAGIEEE SR NERS, KM ra s
i, FELAFHAA’ (Case03)

EEETH SRR, e EFEAY, REREERTEL &
HREN T S ARG (ErE W, AR e EEERY, &R
—EE ST, EIRTT A ES, EEEEEEE 47k (Casel6)
BRI IR IR A, KB MRIAARE R (R, B ORI A
Bk EE FIRERE ST, (RS (EEME, AIREREZWMEE T, EHRIRE
By Z= [ (2 (Casel?)

(See Appendix D, Code 9.c.ii)
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Participants realized the difficulties in caring residents who were emotionally
sensitive and fragile. Accordingly, the Children’s Home staffs should be devoted
to youth work. In reality, it was demanding to establish a favorable environment
for the Home’s staffs who were stressed to simultaneously cope with
administrative work and project achievement. Overloaded work and pressing
work schedule hindered the staffs to spend more time on residents and leave

space for resident’s development. They mentioned that,

‘FEfEA A EZE, FEARAUENFEEHEE, S AU E
BEAETEIE W, siEEMEE E CmERESFEY, EGEEE
AR LS, FER—ERZFESEEE RS g9aEE 35X
WIEME; PRERTFEEE, BAIE EQ 4%, N AZ I HM KM EE
KRAERERBEA I, A ERE{EAR i) LA 2] Hciigsg” (Case03)

‘RENER S & E T, G program iy, X Z follow case, =L
{410 S {4 {E i (Case07)

HEEINEREEE R HEAS, ©02% paper work S, F5ERaTE] R
AR EEFZ T mMEREE, BEETS, R, E5FEBE

{72’ (Casel8)

(See Appendix D, Code 9.c.iii)

4.2.10 Social service and support.

Apart from the intervention of Children’s or Youth’s Home, participants were
also asked to described their perception of other social support such as the social

workers, church community and mentor.
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4.2.10.1 Social worker.

All participants had been helped by social workers in school or the Social Welfare
Department when they were encountered with family issues and sought for Home
service. However, more participants demonstrated that they seldom kept
relationship with social workers. They would only ask for service help such as
application for public rental flat from social workers. It was because participants
perceived the social workers as merely the service agents. In the meantime,
participants would prefer to ask for help from the social workers in the Children’s

Home when they had difficulties in daily life. They explained that,

R TRARTTR T TR E S R, RS T —(EE TR 2 2
case, —EHMNERME, AAHEEELR, Eitfaa.0m, ErE
HREIER LR, HA BB TIE (Case04)

TEML THGEEEET, (R, BIRKAEEEAEN, FRIEF.L
FIEROREERF 2, IRTREC g, FROEFTISEERIRIE, BIRFHAFEH
T/, 75 a1 T Ebi EE 2y (Casel6)

AR TEUETE RS 26 A Z st S5 — (8, BRAE—H SR
SO, HEFSEEEE, HAHEst e DUE, B 7% A15

SUHDEE 48 (Casel?)

(See Appendix D, Code 10.a)

4.2.10.2 Church community.

Some participants expressed that they were involved in church community at
present. They treasured the church’s support such as financial aid when they

suffered in hardship. Church community could play a significant role to allow the
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participants experience communion and rapport. It reflected the positive influence

of community support to participants’ development. They responded that,
‘BEEEINE, BERBGRE S HEZ R, BeRGECH
A, BHREIE i DEIESERT (Case0l)
Brg e —(E 2 piiE e 2 RUREE T (Case20)
HRAG, WESEMERGEERREZE, ZEREIEFEE, E
e R R, REEMEEFRER L, EtEEER T, REEGHK
F—HL NG AHE BEF P BE L (Case21)

(See Appendix D, Code 10.b)

4.2.10.3 Mentor.

Although more participants longed for opinion and advice in their career
development, it was hard for them to have mentor giving guidance for their
path-finding. It entailed understanding of youth for mentor to get along with
participants. Only one participant found it helpful to have a close relationship

with mentor. Participants said that,
‘BARer, RREAREEEES EHREELE, HAREIRHEENRE
{iERLA (Casell)
ESTIE T RE CIEE, EERrEER (Case06)

FADE ERERAREFT, OCRT, HERSESRFRE], o D
&, EfARir AL, ATREEMR A& SS, mEE ot i, R{E,
B FTTEE B (Case07)
(See Appendix D, Code 10.c)
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4.3  Key findings of Study Two

4.3.1 Understanding residents’ perception of future career.

Qualitative findings revealed that earning money was basically the consideration
for residents to make occupational choice. With the hardship to live in Hong Kong,
however, they were not eager to make a big money but merely expected to earn a
living wage for a simple and stable living. Other than the stress for earning a
living, residents also desired to optimize their competence and enhance their
horizon at work. They expected their personal interest and value matching their
job. In other words, residents were not satisfied by merely having a job. It would
make residents feel perplexed to work day in day out without matching personal
interest and value. Most of the residents had personal interests as well as career
goals. However, those who found it difficult to achieve career goals were still
wandering in career path-finding. In the meantime, some residents were making
their effort to pursue their career goals. It reflected the difficulty for residents to

develop their career in Hong Kong.

4.3.2 Strive for need to survive, desire for need to live.

Accommodation as well as sufficient income was the primary need for residents.
They could do nothing in career development prior to having a living place or
bearing daily living expense. Apparently, their achievements of career goals and
plans were subject to the settlement of accommodation and financially
independence to a great extent. However, when the basic necessities of daily life

have been solved, residents would then hope to live well for the life. In respect of
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work, residents expected something more valuable such as self-satisfaction and
self-actualization than earning money. Concerning expectation of life, residents
longed for self-exploration and personal development regarding interests and
talents in addition to having a stable living place. Accordingly, residents strived to
survive and yet they also desired for a better life in which they could actualize

themselves.

4.3.3 Fear in downward-moving trend.

It was exhausted to develop in Hong Kong which focused on academic excellence
and some mainstream industries. Even though residents had career goals and life
expectations, they did not smoothly accomplish it along their path. Apparently,
residents’ underprivileged background such as relative lower level of education
qualification hindered them to compete with other people in the society. Moreover,
they also bore the negative psychological burden to cope with work and life issues.
Residents realized the need to upgrade themselves in education qualification.
However, they could hardly pursue further study for lack of financial support and

anxiety about their incapability.

Residents possessed career goals and yet the personal burden and contextual
obstacles were determinant to their further step to go upward in career path. With
financial problems, psychological burden and absence of family support, residents
with fear were laborious enough to deal with the necessities of living. Residents
could only rely on themselves that strengthened them but also threatened them.

All of the encountered problems interweaved that not only obstructed residents to
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go upward in the society but also kept them behind in trend in the long-run.

4.3.4 The significant systems nurture or hinder?

Family and school are both regarded as significant systems to young people.
These systems are expected to provide an advantageous environment to shelter
and nurture children and adolescents in their critical developmental lifespan.
Concerning the role of family, however, it not only failed to establish favorable
setting for residents’ development, but also made detrimental and profound
influences to the residents. More residents had been suffering from negative
impacts and some of them currently still needed to deal with their emotional
problems. In regard to the role of school, it could provide an essential support and
guidance for residents particularly when they encountered severe family problems.
Residents realized that their problems were ignored by teachers because of their
poor academic performance. In the meantime, residents stressed that they could be
inspired by school teachers in their life development. Significantly, family and
school could render deep impacts on the residents in the long term. It could be
understood that residents perceived themselves as being alone to handle problems

as they failed to rely on those who were close to them in the past.

4.3.5 What makes the Home’s program efficient to residents?

When residents lost their family’s protection and suffered in the harmful
environment, it was critical for Children’s or Youth’s Home to provide the prompt
support in their pressing need. From the residents’ perspectives, the Children’s or

Youth’s Home played a significant role to shelter the residents physically and
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psychologically. Furthermore, due to limited Home vacancies especially for those
who aged 18 or above in Hong Kong, the Youth’s Home was particularly essential
to offer help in response to adolescents’ need of personal as well as career
development. From the life stories of ex-residents, it could be seen that
accommodation was still the most imperative need even for those who had been
discharged from Youth’s Home for years. The Home service played a vital role in

residents’ developmental lifespan.

Additionally, it was salient for Youth’s Home to provide intervention to residents’
career development, especially for adolescents who were in need of pursuing their
career path. With abundant work experience, residents agreed with the importance
of career guidance, job introduction, life skill training and so on given in Youth’s
Home to fulfill the basic needs of career development. Nevertheless, it was vital
to consider the distinctive characteristics and needs of individual residents in

program design and delivery, in order to optimize the effectiveness of service.

4.3.6 Relationship is grounded on unconditional love, patience and respect.

Due to residents’ disadvantaged background and encountered difficulties, the
workers in the Children’s or Youth’s Home were urged to direct residents to the
straight road. Residents also admitted the need of restriction and discipline in
Children’s or Youth’s Home due to their various psychological and behavioral
problems. Nevertheless, efficient administration overwhelming love and care
would strengthen the resident’s thought that the Home staffs were outsider or

employers doing a paid-job in helping them. Moreover, knowing that resident’s
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career path was laden with obstacles, the workers were tempted to press residents
into following their advices and solutions because of worker’s professional
knowledge and successful experience. It was pitiful to witness residents’ faults
and making efforts in vain. However, even though residents realized the kindness
of Home’s staffs, they could not accept such controllable and superior care and
guidance. According to residents’ reviews on their personal development, it would
take a long time for residents to grow up as a mature person and find their future
path through trial and error. Residents desired opinion and advice, and yet they
appreciated the trust, respect and encouragement given to them in the learning
process more. To help the residents for learning and development, it entails love,
respect and tolerance which are inefficient to program achievement but are far

more important to build a close relationship with residents.

4.3.7 Personal and career development is rooted in developmental process.

The psychological problems derived from the earlier stage of development
influenced the residents’ life profoundly. They recognized their improvements in
negative emotions after a long time with being related to other people.
Furthermore, residents with years of work experience stressed that it was a
time-consuming process to figure out their career path with self-knowledge. Work
competence and interpersonal skills were acquired with guidance in workplace for
a long-run. It was revealed that what the residents needed to acquire in life or in
career such as psychological health, life skills, work competence and so on would
be accomplished in a long period of time and in relationship with other people. In
other words, the limitation of problem-based and program-oriented intervention to

residents should be recognized.

Hope for the Career Path 85



4.3.8 Standard service for the need to survive, Relational community for the

need to live well.

In face of the difficulty to live in Hong Kong without family’s financial support, it
was crucially significant to provide the necessities of daily life for residents.
Offering the standard and well-designed service such as accommodation, financial
support, job opportunities, career-related skills training and so forth was salient
for residents to survive. The Children’s or Youth’s Home importantly supported
residents at the primitive level to help them to start in their career path and

prevent them from moving downward in trend.

In response to residents’ desire for living life to its fullest other than striving to
survive, building a relational community in which residents could experience love
and respect was salient to allow residents taking time to make error and learn.
Undoubtedly, residents in the relational environment were treated as a unique
person and understood by trust, received opinion and advice with compassion and
so forth. However, it was demanding and exhausted for the Home workers to
serve on person-centered based with limited resources as residents observed.
Making such efforts was time-consuming and long-run effective. In other words,
these essentials could not be measured and proved in scheduled plan resulting in a
false thought that these were relatively lower priority. Nevertheless, residents
affirmed the favorable relational community to their recovery from psychological
wounds and personal as well as career development in retrospect. The findings
revealed that residents could not actualize themselves for better life before the
necessities of life were given to them to survive. In the meantime, the standard

service solving the residents’ imperative problems without building a relational
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community could not benefit the residents to live well.

4.3.9 From fear to hope: nurture residents in relationship.

The residents showed their fear and perplexity about the future path due to their
adverse grow-up experience. Particularly, for those who were exhausted in family
issues and urged to rely on nobody except themselves would find it hard to make
change in adversity which caused their hopelessness to the future. It was salient to
allow residents experience love and respect in relationships that they lost in the
significant systems in the past. With family malfunction, residents were not
willing to disclose themselves and relate to other people. They chose to cope with
problems on their own in the fear of lacking family support. Particularly, residents
regarded the Home’s workers as outsiders to whom they could not expect
unconditional help. The negative psychological influences the residents underwent
in the family relationships were alleviated to a certain extent in the relationships
they experienced in Children’s or Youth’s Home. With guidance and support, they
could also learn to cope with problem to enhance their self-efficacy in work or in
daily life. It was crucial to establish a relational environment for them to build up
self-esteem and relate to other people. The residents who were treated by sincere
care and help in interpersonal relationships had a sense of hope for the future as
they knew that there was always a helpful hand in difficulty and possibility to

alter the unfavorable situation.
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Chapter 5 - Conclusion

The current research aimed to investigate the vocational identity of residents in
Children’s or Youth’s Home and explore the risk as well as the favorable factors to
their career development by using a mix-research study. The findings of Study one
significantly revealed the influences of career-related motivational factors and
environmental factors to residents’ path-finding. It also supported the positive
impacts of Children’s home on resident’s personal and career development. Study
two was salient to provide the in-depth information on the influences of
developmental crises and critical intervention of Children’s or Youth’s Home to
residents’ life development. The empirical findings essentially add value to the
knowledge of resident’s sense of hope and career development, and also
contribute to the implications on the Children’s or Youth’s Home service in Hong

Kong.

The limitation of sampling method in the present study was identified. Regarding
Study one, the purposive sampling method was at disadvantage to be the
representative of large population. Concerning Study two, there were a number of
ex-residents who refused to take part in the study in the process of making an
invitation list. There was a risk for the sample to neglect those with particular
characteristics which could be important to the research. Accordingly, further
studies may be needed to include the residents with different characteristics from

different Children’s or Youth’s Home.
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The residents in Children’s or Youth’s Home with disadvantaged background are
encountered with hardship along their developmental lifespan particularly.
However, they also mirror the general adolescent’s anxiety and need in Hong
Kong. It is worthy of understanding youth’s needs and difficulties from their
perspectives to offer proper support for youth’s career development. Undoubtedly,
the residents in Children’s or Youth’s Home with negative grow-up influences
struggle to survive in the high-competitive society. The Home plays a salient role
in their needs to survive and develop in life. The service like Youth’s Home
especially provides the proper assistance in response to those aged 18 or above in
distress. The general social service are designed and delivered mainly on the
problem-solving based or remedial mode. The Home service can definitely fill up
the gap to establish a favorable environment, with tangible living place and
relational community, for residents to further develop and actualize themselves
with hope, not merely keep them to survive. The residents are talented indeed and
able to be the essential capital in the society as they are nurtured to live life to its

fullest and hopeful for their future.
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Appendix

A. Questionnaire of Study One (Chinese Version)
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A. Questionnaire of Study One (Chinese Version) (Continued)

(=) SAREM T AME AL G R TR AT » B IERAE R IR EUANYE W AEZEAR#E TV -

IEH
FEE | £

o 3=
oI

g1

1 thEmtsEtER ) %

2. WHm—{\EFEER & - REE IR N EHOEIK

3. FEFRABT LIS EMESE - RIS I B AETERS
A0E

4. TAFHFRIGAEE > EREEHLRE
5. 1ERAE > HAJLIEEH CEEATATR

6. FEfLE RIS T SHE SR RE]

2L

EREELOR SRR > TR/ - oS moE

WH Tt > S A RGN SRR 34

FEE A SR R R 2 A AT Y

10. HEEFRAR - AEFEAEAEAHRREIE

11. WS IR GAEE SRRy SR AT RE T

12, A0 H CERAEFTERAY A E (DR R TAFEOK

13. FERBAEEEST] - sl Dk EHHETAE

14. FARYE L B CFAHE AL E TIEEH0EK

15. HERRENEAWAEA BRI A - BlaiEdl - B85

16. TIERBT T M alAE - n DURIREHEH CAE

17. BIfEIREEERE - fER AN A ORIE R F 4 TAF

18. AREAEIERIA IR A FRITEM Er S e E AR

19. ttE AR AT IR R

20. TAFHFURIRERY - (A 1E A B =

21. HRRETT S SURATA > 1 E A em TR

OI0I0IIOVIOOIDIOIIOIIOIOI] OO0 OOO%

22. 1HEIRIH TR MR AT A A % R AR
0=

23. e S R A TR Y B & R P RE T

24. TEEUR NSEAERE > FAE LI A RE T H

25. PHESEACRESIE BT SRS SR FE A

26. EIRAFIERIRTIE - stEAERA et A

27. HHEEEEE  BREEITA A E S TEEHE

28. (ERESREIGE - HERGIS R - AL AT DlaR A4

29. TAFMHSUE RIS EHY - FEEEE

30. fERBIREER (0 EHBY ~ ARTARRY TIE

31. &G A R 2= R 8\ B e o

32. NI TIE G LT - BB

33. BN - (tEEEH AR

OOIOOIOIOOIOIVIOIOIO] OPPOIOIOIVIOIOIDIOIIOIOIIOIO] OO0 OO0
OOIOOIOIOVIOIVIOIOIO] OPIPIOIOIVIOIOOIOIOIDIOIIO|IO OO0 O|0|O |a
OOIOOIOIOOIOIVIOIOIO] OPPOIOIOIVIOIDIDICIIOI0IIOIO] OO0l OO0

OI0OI0IOIOIOOIOIOIO|O

34, EEBSEIERE IR T RS SR EFT
TAE

Hope for the Career Path 95




A. Questionnaire of Study One (Chinese Version) (Continued)
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A. Questionnaire of Study One (Chinese Version) (Continued)
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Appendix B

Percentage of responses of various scale variables in Study One

Table B1. Vocational identity
(The actual items are omitted due to copyright issues)

%

Items Totally Disagree Agree Totally
disagree agree
vi. 6.5 21.6 56.9 151
V2. 6.5 24.1 56.5 12.9
v3. 8.6 23.3 o1.7 16.4
V4. 121 37.5 34.9 15.5
V5. 6.0 19.8 53.9 20.3
V6. 9.2 33.6 43.7 13.5
V7. 125 35.8 38.8 12.9
v8. 12.9 31.5 40.5 15.1
Vvo. 11.6 33.2 41.4 13.8
v10. 8.6 24.6 52.6 14.2
v1l. 7.3 194 60.8 12.5
v12. 16.5 44.8 30.4 8.3
v13. 16.8 34.9 38.4 9.9
vi14. 7.8 31.0 47.4 13.8
v15. 9.1 27.2 47.4 16.4
v16. 7.8 24.1 50.4 17.7
v17. 13.4 35.9 35.9 14.7
v18. 125 37.9 31.9 17.7

Table B2. Hope

%

Items Totally Disagree Agree Totally
disagree agree

Hope agency

h1. I energetically pursue my goals 3.4 39.7 47.8 9.1

h2. | meet the goals that I set for myself 3.9 37.9 49.6 8.6

h3. My past experiences have prepared me 2.2 26.0 58.4 134
well for my future

h4. I’ve been pretty successful in life 15.5 50.9 29.3 4.3

Hope pathways

h5. | can think of many ways to get out of a 2.6 33.6 55.6 8.2
jam

h6. There are lots of ways around any 4.7 42.2 45.3 7.8
problem

h7. | can think of many ways to get the 3.0 26.7 56.5 13.8
things in life that are most important to me

h8. Even when others get discouraged, | 2.2 30.3 57.1 10.4

know I can find a way to solve the problem
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Table B3. Self-efficacy

%

Items Totally Disagree Agree Totally
disagree agree
sl. | can always manage to solve difficult 3.0 18.2 62.3 16.5
problems if I try hard enough
s2. If someone opposes me, | can find means 3.0 25.4 58.6 12.9
and ways to get what | want
s3. It is easy for me to stick to my aims and 9.1 47.0 36.6 7.3
accomplish my goals
s4. | am confident that | could deal efficiently 6.9 37.5 47.4 8.2
with unexpected events
s5. Thanks to my resourcefulness, | know 3.4 39.7 51.3 5.6
how to handle unforeseen situations
s6. | can solve most problems if | invest the 3.9 23.3 59.9 12.9
necessary effort
s7. | can remain calm when facing difficulties 43 276 58.6 95
because | can rely on my coping abilities ' ' ' '
s8. When | am confronted with a problem, | 47 34.1 526 8.6
can usually find several solutions ' ' ' '
s9. If 1 am in trouble, | can usually think of 43 21.6 65.8 8.2
something to do ' ' ' '
s10. No matter what comes my way, I'm 73 491 379 56
usually able to handle it ' ' ' '
Table B4. Goal orientation
%
Items Totally Disagree Agree  Totally
disagree agree
Performance goal orientation
gl. | prefer to do things that | can do well
rather than things that | do poorly 3.4 9.9 62.1 24.6
g2. I'm happiest at work when | perform
tasks on which I know that I won’t make 2.2 16.4 54.3 27.2
any errors
g3. The things | enjoy the most are the things 17 10.8 60.8 26.7
I do the best ' ' ' '
g4. The opinions others have about how well
I can do certain things are important to me L7 8.7 59.3 303
g5. | feel smart when | can do something 13 15.1 591 24.6
without making any mistakes ' ' ' '
g6. | like to be fairly confident that I can
successfully perform a task before | 1.3 17.3 60.6 20.8
attempt it
g7. | like to work on tasks that I have done 29 99 63.8 041
well on in the past ' ' ' '
08. | feel smart when | can do something 29 13.8 505 246

better than most people
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Table B4. Goal orientation (Continued)

%

Items Totally Disagree Agree Totally
disagree agree
Learning goal orientation
09. The opportunity to do challenging work 26 250 578 14.7
is important to me
g10. When 1 fail to complete ? difficult task,_ I 30 298 62 1 121
plan to try harder the next time I work on it
g11. I prefer to wc_)rk on tasks that force me 29 18.2 623 173
to learn new things
912._ The opportunity to learn new things is 13 135 60.7 045
important to me
g13. I do my best when I'm working on a 30 126 66.2 18.2
fairly difficult task
gl4. | try hard to improve my past 17 10.0 69.1 19.1
performance
g15. The _opr_Jort_urTlty to extend the range of 0.4 12.9 612 95 4
my abilities is important to me
gl6. When | have difficulty solving a
problem, | enjoy trying different 2.6 22.0 60.8 14.7
approaches to see which one will work
Table B5. Revised causal dimension
Items \ery Bad Good  Very
bad good
In the past year, do you perceive your overall
academic or work performance as good 21.9 24.9 48.9 4.3
(successful) or bad (fail)?
Personal control Point 1-3  Point4-6  Point 7-9
The cause is something:
1. Manageable by you 13.4 58.2 28.4
2. You can regulate 18.5 55.6 25.9
3. Over which you have power 15.0 54.1 30.9
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Table B6. Supportive Factors

Items Totally Disagree Agree  Totally
disagree agree

School Support
L ERERESTRECH MPRERL g5 304 518 52

Tk ) . . )
2. BCEBRETHESGERER » EiIK

R 8.3 24.9 61.6 5.2
3. B REIE RS R ENRE

B R T AE 5.6 14.7 71.0 8.7
4. ERRGRBUEYIZN - 155 BB

1 ERh 3.0 15.9 67.7 134
5. BERCEBIIREREILHE - BESTHARIR TAE 4.3 17.3 69.3 9.1
Ability Affirmation
1. ﬁéﬁ%ﬁ%@ﬁﬁﬁ]@ ’ ﬁ%%@é’;é?ﬁ{k 5.2 259 60.3 8.6

TeFFRE ' ' ' '
2. BIMEIREESERGE AR UIEAE » AT RED

B T A 3.9 19.5 64.9 11.7

{{EPN S ' ' ' '
School Defeat
1. EERBESIHERA A EERLE T (H)7

R T e 195 381 83 9l

AL | - - -
3. BEfCEEESE  ENHEA AT

SRty 12.6 40.7 35.9 10.8
Children’s Home Support
1. BREEZEDISM REEBIIEE EHAMAE 3.5 7.8 74.9 13.9
2. REF RN EATEBIIRE REEmE

E’\ngjﬂjﬁ%&ﬂﬁ‘é 4.3 225 62.8 104
3. REEBIREIIAJERGE - TAFERRK

BB T (e 3.0 16.8 63.4 16.8
4. ﬁ@?@ﬁ@fﬁiﬁ@%@ ’ ?ﬁﬁtiﬁf 8.2 23.3 53.0 15.5

) ' ' ' '
5. ?@Eﬁﬁ@ﬂ%ﬁ%é&%ﬁﬁ‘é%g%%‘% 6.1 26.8 58.0 9.1
6. FEETHIRAVEE LR - BEEhFEEE

A 6.9 32.0 49.8 11.3
7. BIEERAVA REMEBIF R - HERE

SRR Ry o0 28 97 108
8. FEFENEAITZ&NER - B

- SRR . 221 4. 10.

e 35 645 100

9. ZXETTEN R R E A\ LR e 3.9 121 66.4 17.7
Other items

1. FRELESfG [EEEIL[E Y » ?EZJH:}Z%%&E}J 4.7 19.0 64.2 12.1
2. FREAEEMG[EE RO AE®E T - ChiEE 95 28.9 50.9 10.8

i ) . . .
3. Az EFEMFERE  EREEH

O S e e E A 22 182 468 2rr 14
4 uﬁ%{${§§%E@A > Eﬂ%?ﬁ%i 15.5 44.4 31.9 8.2

R AR
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Table B7. Environmental Factors

%

Items Totally Disagree Agree Totally
disagree agree

Spacious Development

1. AT DI R ATIEE - IBRETE LK
EEETLSRIETIE BRI

AEIEHEN 405
2. FREESTIRGE T AR S 8T
HAES IR G & RS Ay S ] oy 36.9 515 9.0
REME
3. HERENAGRIEABER A » BlTEE
i‘i [EREA A EABERIA - F10 6.9 219 579 133
i ~ REH
4. TAEBMEFORESTETAE o T LTS
TR SRR AT RE > o] DRSS 47 310 526 116
HCAE
5. BHREENESRIKAIA - 1 T
i;ﬁﬁbj]mid N R AR 47 283 567 103

6. L& RS ECERI G K ATREME 4.3 25.3 60.1 103

7. fERARRENCE - HERGEE] > #A]
Llagi

8. BIEMHINSG - tHEdEH Al 39 30.5 56.7 9.0

10.3 39.5 42.9 7.3

Competitive environment
1. BB — R e - B E
NG HOEIR
- LRSS sRE - BT 2.6 15.0 618  20.6
- MEEFERAR - RAFEAMUESH
SRS
- AEIRGIEHE - AR AT AL A
gt e i i
AT EEEERE  BERGETFAIAE S L
TR

4.7 13.7 52.4 29.2

N

w

3.9 20.6 58.4 17.2

N

5.2 26.4 48.1 20.3

v

1.7 14.2 53.9 30.2
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Table B7. Environmental Factors (Continued)

%

Items Totally Disagree Agree Totally
disagree agree

Mono-Path

1. tHEEERERD > HERE%E 10.7 41.6 37.8 9.9
SHE 55 EE 4T S ) K/~ PR

2. HAEELERE - TIFEED - BE 6.4 313 485 13.7
SIS

3. EEEREBEE CHATRDN 104 52.8 29.4 7.4
o SR ;

4. Maxfiﬁ’ﬁe@k REGREE SR 129 315 3.4 172
EE*Q$%

5. HhEN A AT RIE R E 8.2 37.9 40.1 13.8

6. ﬂ’ﬁﬁi‘%ngﬁgéﬁ EAEENEE S 7.3 35.6 44.2 12.9

: gﬁﬂ#@‘cf’aﬁ%ﬁaﬁﬂ)\ﬁﬂtéﬁ 47 329 485 146

Stress in workplace

1. ?/%itﬁ%/uE\Efﬁﬁﬁﬁ%aﬁﬁiﬂﬁﬁ%{%ﬂ% 27 210 52 8 185
TAEEEK

I A&

2. FARME O B ORI AL & TR S 56 345 435 16.4
K

3. T/FERR NG BB LSaRE S 7.8 27.2 50.9 14.2

4. TAEHFLEEREERETY » IRIEEIERE 8.6 35.8 44.8 10.8

5. WERK AT gy LEER - Big 9.0 26.6 46.4 18.0

Other items

1AERR - FJDIEREEH CEEAIRTR 9.5 45.7 37.1 7.8
& 5R 337 2 W

PAEMATHECRRANGS - V3E o0 405 431 108
HEBCERELE O

3.&¥ﬁ11%1?“ﬁ?ﬁfﬁ%ﬁ¥% ARG 47 275 49.8 18.0
FIWHTEEERE

ATEE AR ST  gia DA EFEAE T/E 10.3 30.6 43.1 15.9

5. ENHEREERRE > [EE BTN BEIRIETRE] 43 220 55 6 181
I AE

6. AR BESIE Mt R B B A 7.8 39.6 42.2 10.4

7.E%¥$§Uﬁmﬁﬂfﬁ  SLEA R RE 116 323 1429 138
)25 H

AT T BIRE I — (0 PB4 ~ HRIAR TAE 6.1 25.1 52.8 16.0

3 e NG Bl =N
IEFEFERER —IVRE " IR 27 35 35.9 219

B iR ITAE
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Table B8. Career development self-efficacy

%
Items Totally Disagree Agree Totally
disagree agree

I am confident that | can......
Career Planning
1. strike a balance between interest and

future prospects. 2.6 31.8 57.5 8.2
2. explore different careers within areas of

my interest. 2.6 15.9 71.6 9.9
3. understand my abilities so as to help

myself choose a career. 2.2 19.0 67.7 11.2
4. choose tertiary courses wisely to prepare

myself for my future career. 3.9 22.4 61.2 12.5
Gender Issues in Career
1.understand the relationship between my

gender and choosing a career. 0.9 18.0 65.2 15.9
2. get along well with the opposite sex at work. 2.2 15.9 60.8 21.1
3. make use of the good points of being a 29 16.8 65.5 15.5

male/female at work.
4. handle other’s objection, criticism and
opposing views when | choose a career 4.3 27.7 56.3 11.7
which is mostly performed by the opposite sex.
Vocational Training Selection
1. understand a vocational training program
before | enroll in it. 2.2 15.9 69.0 12.9
2. collect information such as admission

criteria and course selection procedure of 1.3 18.2 66.7 13.9
vocational training schools.
3. think over the relationship between my 3.0 17.2 65.5 14.2

choice of subject and career prospects.

4. select and enroll in some suitable courses
to prepare myself for different economic 2.2 20.7 66.4 10.8
situations and labor demand.

Job Hunt Preparation

1. master general interview techniques (e.g.

appearance, ways of speaking, etc.) 3.0 21.5 59.7 15.9
2. fill in job application forms accurately. 3.9 211 61.2 13.8
3. produce a resume for myself. 6.0 29.3 53.9 10.8
4. produce a job application letter for myself. 5.2 26.8 59.3 8.7
Job Hunting
1. maintain the stamina to look for different

job opportunities even when there are 1.7 22.5 65.4 10.4

difficulties in job hunting.
2. look for suitable jobs according to my

interest and ability. 4t 17.7 64.2 13.4
3. get help from some institutions and

connections to help me find a job. 3.0 22.8 64.7 9.5
4. find a suitable job successfully. 4.3 26.3 59.9 9.5
Career Goals Setting
1. assess and modify my career goals

according to changes in external situation. 2.6 23.3 64.7 9.5
2. solve the problems | encounter in the

process of achieving my career goals. 2.2 23.3 63.4 11.2
3. master the strategy to achieve my career goals. 1.7 25.3 67.2 5.7
4. constantly improve my study and career 29 20.3 63.6 13.9

plan to work toward my career goals.
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VI.

Appendix C

Interview guide for Study Two

ANEREFFESTEN
B NEBAYRNEE R R 2 S ?
ARG ~ %

BEFATE SR IAETNE /A0S
BLSEAR S AR
JE (e ARG A

A/ ERCE R
AR LA ? ARt a2
HRkikaEE

T R 3

HEE AT TARHOR AT 7 R R R R 8% 2
TAE RRAREER TR ?

SEHBRIE TS PR 11EE © AT 2

AR BN A EE R
EEREUNEIESE S R RNES 7 Vil IEE 53

HEEHAM %

1. SELERESR > BOATE IR ? TR ?
2. HOAMEER? 5E51& 7

3. BESESHEBINM ? I EY) RS ?
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Appendix D Code scheme developed from qualitative data of individual interviews
Code Sub-code Examples
case0l: HCFHEEMEE S, RAEH EZ, ZEAE,
1. Career a. Perceptions of career | case02: HEEGFA AR, AR E CHERER TR, T —BE, HRREMGHEEwERS
Development development case03: gfmﬁﬁ% TR R AR AR AE, BRI, 7] AR, HERE, R M
mwM;QK%@%%,@%ﬁﬁ?ﬁ@%%%%:%@k%ﬁ@%i%,%@% RO B O 55
wwwjg%%ﬁ%k@uﬁ%58@@%%%%@%,ﬂ&%ﬁ%*&Z%EﬂA%ﬁ@;

case08:
caselO:
casell:
casel4:

casel?:
casel8:
case20:

case?21:

caseQ7:
case09:
casel5:
case22:

HEHERE CEMSE SR TR,

SRARM D TAF ST BREE G AT, FRAMIsEE (i TIF;

g H CEEER T, HRESHEHCH A2, (0 TEE CREMED
Bk AT 28, AUEERS, IR ATREIEEIEE R R, SRS 2 8 E
TATE IR R E A e =15

HEGERF R4 ERE ok 48, AIREBNERIYY, TR EE, Fost el TRy, BEkEEA/b/D;
PEEEIAr ZEFEEREA, HEREIIAC, ERAEAEEE,

AMEHERETA, # UL EIZEREE, ERF AR T piE, Zat N TH#%EE, B
HIFTERME, AR LM A/ e R K

HERGH A ER, EHRAZRE—(raEEs, RESEMEEBE T F, HEmRER
H R TARIERA LB

IR — T, AR E CHEEMERE, Bk, AT TS
BRGS0k ok AL, (73 TAESUAFArRE, &7AREE, HEEETS ok BE;

WEEHAT DRSS, SFHCHMUEZ400W, FHSEHMARE, AR

T LT
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Appendix D (Continued)

Code Sub-code Examples
case0l1: 57 DSE #EAIARME, RFEEHD, HASEMREH OB TAE, HXIEHE A ik,
1. Career b. Career goa|s case03: @Zﬁ%ﬁi@@u@lﬁﬁ%ﬁﬁaﬁ HC E‘lﬂiﬂﬁ’ﬂ@@ HC, ﬁé?@ﬁi%%&#{j\gﬁﬂﬂ/ﬂ@,

Development

case05:
case22:
casel6:
case07:
case08:
case09:
casel0:

case20:
case02:
case?21:

casell:
case04:

case06:
casel2:
casel3:
casel4:
casel5:
casel9:

HIEAIE CRARE o, REHOFRANRE —EHrE = 20

A/V/0sg, BRAGERTEr, B EEM, BT, H HE R,

HEATTHEE R AT, BIRE ERRCAIERE CaE ey, Hof7 A,
TEAIPTDAEOE T, AE A B, ERARRECE, M 2aAM, sEEE LB T TR
AR ER, HAREHR T, oU8, [EeerEGItzZmE, R AT, B,
AR, (EEEREAREE, BRI OB L, (REUERETTE;
AEEME TR, U, AWM, SRR, HERE, mERRER, EHEC
TR,

— ELAFIIMERREAIE, (B(AIRKIH RGBT,

B, (EEEERE TIRREATE 2

HAEBERSE, MR AEIEE], MEMRRREIREC, HERUEEELARE, |
Hh A H C L

PIMEAEE CHEEZE, WA EE, TRATT, EEERE, R En,;
FERSE TR B E O, KRR GE TR, AEEMMNE, A, (HHE
IS £ (A — [ SR

sl e, POUEFRREN A B, UEHIEE d BELY, SRR E TR,

KB B CR AR LR, IR TRFEES,

ERI ARG RIAREOE, (EIRRPRRS LA, 4RO, SREBE,

HEEtE, TR,

E/NEEWE, FiblRAREIRE TR E, MSRREHIEZE,

HE HAIEIAIE R E /S H O, (RRELEASET.
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Appendix D (Continued)

Code

Sub-code

Examples

1. Career
Development

C.

Job searching

case04:
case06:
case08:
casel9:
case01:
case07:
casel0:
case09:
casel6:
case22:
casel3:
casels:
casels:
casel7:
casels:
case03:
case05:
casell:
case20:
case21:
casel2:

REFE TR geeddieE, HEHss,

EEAL, 455

EEAT, BOoaA S, EFEEEL;

R NE,

RESIE(S B TAEZK;

TLH CAE SR SET;

H CBARESIE (T2 ;

JERTTER MM EGT A, $E Cih SEREESE B,

L REENTE, EIRNTE TR, B GEHE, R,
s /es, (HA2 1% AN SR SR,

DEE S L, (DA EE R T BRI BT, (AR T B

B FEAIEFE, FESE; RECTUEREMIELT, 58] LIRS E 8
HBEECHEARTIE, 2ECRRE,

BIFEREGF 20, IR, A LWL, 1] Dl—E A (B
RESEE — I FR AR A AR, S AR ET;

LS A A B R T, EAEEFRE;

ezbfm N T, BT AECAERE, AT EHIER;
HECHEENTIE EAETEAREEE,

DA E O, 2R, TIERRITRE DU,

b = o I =

58 TAE b 5% TAEEEE.
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Appendix D (Continued)

Code

Sub-code

Examples

1. Career
Development

d. Education qualification

case03:
case04:
casell:
casel?:
case21:
case22:
casel3:
case09:
case20:

EEIREEHEIRERCREIR, B F R R,

WA R ERBEERRE, 1TSS THT, (AR BRSO IRAESERR D),
TFR#HEEHCERIES, ARERES,

TAEE VA FECEG I,

SREARERE,

TTEE G B A BR K,

SRR,

HEGT R G, SFEEARAR—);

EEAE R, (HIRIE(S e RS, B R ER 2.

e. Career development in
Hong Kong

case01:
case04:
case08:
caseQ7:
casel0:
case20:
case05:
casel6:
csaels:
casel7:

B ESEIEEAE, M (RS INERE, BE [ BB SR T a5 Fre g,

RIEA RS (RATEESE, ([EEEaaaeRs, AREYTRZ, 088, Gohflid e,
S 2R A SR I, HE A4 SRS (3t e nEE, #ONE S BS ST,
HEABT S TEEMAREEAR, Blfham, 00T alE TR

THESF D, BARTATEEA S, ERREE R,

H OB TIEGRE AT, SRR

HRGEAHZIEM, EEREHE

REERAGE, —EA LR, (RiEaEERss;

HOMRITIRESAR, FrbARR,

AT G AR IREEE L, BB TR eSS E R
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Appendix D (Continued)

Code Sub-code Examples
case0l: #R&&4T, LM, MUIE(E T EE R, HCOBESE A,
1. Career f.  Work experience: case04: fifi T TRt &8 & R H CADREGAEMMIE) T;

Development

i. for exploring career
path

case05:
case07:
casel0:
casell:

casel4:
casel?:
casel6:
casels:

WERIE O, ([E T R&RIEREA /D,
IREHR SR E] H OB TAE, PRI AR EREARE, M N 7T s A BE T
—EEA LIRSS, RACG SRR IR O, 1E R e,
B EM ARG T E B, —BSEERAMEE, AR e gahsi A M, %
fﬁ?%ﬂ/b/g

Bl AZRIMEEAIEIR, Z—urEERRS, BRI AES, REEREE
BAETIREERZ 1%, Je e TITIm;
TAELZR, BB T mEE s,
MRS TIERM, & T /i 58

ii. for learning

case03:
case04:
case09:
caselo:
casell:
casels:
casel6:
casel?:
casel9:
casels:
case21:

Epn B BiE = _EEIMRA E'J@EEIT’E skill, AUYEFAEEEEE], BT ERE
B airy, RIF RiE AR

TAFEER%T, FENTE], B/cnE) E% HRIBITREIAARER ), BERUEEMR, ZAhT(F L,
HiEH CIEEZ RS, R fx 8

TAFEERER, (EI81852 8 00E

TAF B2 EIREE A E HUE’JE? IEIT’EWE% H CEREN skill, Z&ERELHS,
HFT A E A AR A =] SRR,

R IfEsE, & LEhE AME;

T EESSE, g2,

TAFPRIEE AT AR ol & fa;

TAESIRENLER B CASE TS BN, RS ER R A
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Appendix D (Continued)

Code Sub-code Examples
case04: [FEIEIR, —FltAMEMIERIAR, PRIEMR FEMER BV,
1. Career g. Encountering case09: HETF AR, fTAE, SEHC, BREARE &K EELENE],
Development difficulties at work casell: HCRE/ERFEISA D Z=hl, AHEEEE; #AE A, KPEEZ% BT

case18: ERIRERIIRMET, Ik BRI, M ST, B (08, TESUE;
o casel5: 55— (EUFEEER TR, (T A TR,

I. beginning at work casel: —BIMGHVAMIHSL, (R HAERRIEE, (B (% B ik s,

casel9: T{FEESIACBIEA, NG, TRl A LLEEEE, ST, SR

case20: [ ATRBEEIBSNETTE A, (E1 (20 I

case2l: THEIEVERITEA, HEEEA FTASHFA LEt, TR CUERmAT i A M BT (ke
case22: HHE[E, IBEREN.

case0l: {XZ TEMEMNIEZIZE. CLNT R ET M, gHEEik

case03: ¥E/C47% T, mEfit i (AEE T LU FSHEI B Ol EE G D T LE, BMESEEEN 4
casel0: FRACHMY THURIFAL, B CRCFES,

caselb: LLEREENE, HRFE(T, MR /ARG AM, [ E5], A LKERRTA,

casel7: I L BEFLATR B CEEE| A BEZIK.

ii. currently at work

case0l: gESH5E pl/E — AT I0EE,

h. Perceiving requirements | case03: ZEafaii H CAFHUEL;

case07: BEARGAME, HIAEAER,

case09: FEAEHMIEN T, ZIRA —ERELE S
_ . casel0: 4Fifrli, TRoREUENE, MHIRELZEERN;
i. work ability casel7: BEELSELEAE:

case20: FWEIREIFHVAETS], Pk H CRAk.

of work
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Appendix D (Continued)

Code

Sub-code

Examples

1. Career
Development

h.

Perceiving requirements
of work

ii. psychological
essentials

case01:

case03:
case07:
case08:
casell:
casel2:
casel3:

casels:
casel8:
case20:

I EERARREET, EAFEME, BT RTENT, NEEE, SEASBRESS
IEEE ]

HE#Z BRERIGET R B4, e, B R IRmE Ve,

M, Bl T, MHEA S IR

B, faeiT| D BHEAER B O, HEE B LRIRE,

A <FRIGE, HEECTFE— JOB BL LR AL

ME PRI S, 2

ZHEWE, TRECEET R EGFEZIE, % open mind, N5 R EERE %
LI, SE AR Y, PRACERI, RSB IHE,

HIEHANLEE, MRIRREEZE, NHARREMIEE BRIRAE, ZHEN, B2 iiRere,;
HRHMBE, LT E OB,

B PAGEE 5 B OB RIS, (REMSEA EE0UL, FEEHGEE.

iii. interpersonal skills

case03:
case04:
case06:
case09:
caselO:
casell:
casel6:

s v LR () 55 e =] BRG] ()

AT

R, i, sV A FEEL EIfRA HEART, {RAFLLHE

BOEE T FERIERBEA, BB,

= L SYNGSYp

F A4 E R, S BWEEAY DR BRI HEEGEL, T AT |
SERRLR [F) i AAHPE.-
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Appendix D (Continued)

Code Sub-code Examples
case01: HilF b EI4FAIMN LI AEET;
1. Career h.  Perceiving requirements | case03: #7-p i@ S4FIEEISE, 4FEF L5, Srsbi iRt (s s iR
Development of work casel0: 5 A RELRE i
casell: ERHEIF 2t T La 2 I,
. guidance atwork | coqera: rstminmErE, 19IBEHE;
caseld: fiEFFIH g 1eEaL G Hefil;
casel6: & b EIGEHEECEAEE, [ERIK ok, Bg - EHET;
casel8: H[EIBACHATZE, IRBH/CIAT 5T
casel9: ERE(RA NEHE, BETHRAZ
case2l: FEMEZLFL R A FEE TS, FEhIk T IERR .
case03: FgF: JyMiE, EFEGUIFEDRIE N B, IEGTTEEEE, EREfT48EE, Pt
2. Facing the a. A sense of hope for the et iB R
future future

i. hopeful future

case20:

casel?:

casel3:

casels:

AEL, RERBHEEHCER, EHG MRS RHSREES —EaF =
&, RRECEE A RE AR

H ORI T3 —E AT LLS 2

HCAEER TIEJT MIEIEGRTT A LML, FrbAREise MRREEI N —C 2 oo, &
LU IR B — 1, 5 ] DANEE (o, RE2 /e R A BRI U,
HOLIFRTTRB AR, AL, WAEH CRETEATR, EEL.
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Appendix D (Continued)

Code Sub-code Examples
case0l: FHEIE(GEESTRE, WB(ARF%, HO MR FM, I CEE e
2. Facing the a. A sense of hope for the HERIE, BIRIAGERE, FIRE GRSz, HMA DK
future future EL RN
case02: FHijRHETE;
ii. hopeless future case04: {%ﬁ IR, R (R TE, MR RAEMTEE], HEGFHIREgEEE
Ecxzy) =2

case05: #y#KSE, WEAIE CARMIE IR,

casell: ¥ RAMEEHFAEEFIES, THEE L, MEFEsE, AEEEEEEE
EEUE;

casel0: fT7(5.0n, HPT %Z*ﬂﬁl

casel6: {TEICERLIEAEMY, &S TER, SRIH ZE0TH,

case2l: FRIGHIETR 2 RIS (HES, ,E*%‘B I, BRI L2/, EERECH
Y O T HE T 13

case22: JFRMEr, T RTERAZH.
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Appendix D (Continued)

Code Sub-code Examples
case0l: 7% n] DAMMEIF ARSI 22Kk OK, AT i B LB (%= S
2. Facing the b.  Expectation of the case03: Ay AL BRE& A J1, TG E, WRTIEEERE, S —HIRIEK
future future life BLET;
case04: AHioiiEZ, HABAEEET
case06: fEE, o] DUHE]H CAMERE 48 OK, RIGFFERZYE (LA S,

caseQ7:
casel0:
casell:
casel6:

casel’:
casels:

case21:

case05:
case08:

case09:

Beln NELERTE BE, (R ZOR T 2088, H BT B TR S B AV,

HEE TIE, Asgrl DHEER A,

SRR BRI R A RIS, SEmERs, R BEA S,

Bt AR A SRR, RELGUERTE, RO&TTHEEME 240, RIKKE
BRI A B E CHE R, BT R,

AR ERM T, BEM YT, BMEER L FEEE ULt SN,
SEsE, BRIV EES4ENT;

o LB S AME TR, TSR T 2 R BiEs, AEAMWBELR, AR E
WAL A AR AR TR B R R,

KR AETEFTERVE,; 17T BE 7 2847,

BAABIS IR d g, AR d B AT AR ERE, BIGIRIEGESETIE, & A
LB

RE#M H C ARSI RER L.
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Appendix D (Continued)

Code Sub-code Examples
caseOl: FEENE, HEIEL, AT A (h IR, 1700 A R
. case02: HEHEEI A E B AEHF S ), K T EL PR, i A F S s
2 Facingthe | . Future Plan case0d: BUEAEILRITIFUE, 15 S, SHRRLPMIEER, 4Rt (B
future case06: SEEIBETS, FINFE ST (O TE L
case07: FKHTAEMT support, H{AE CEE T, EEHIEG B
casell: EL#fiE 12, (BT, FiLURESHA e B, Falsss, SHT:
casel2: #\&fEE%EE, BElM AT I REHTE,
casel7: 1E [ CHTEEHEIEATTINE, T s R i oD B
casel8: B EY S (AL H A,
case20: TH SR IEE, 2R EEE.
case01: 4F4HIAC BB IIIEHE, TME CArE TR BB N O B B R S SIR R AR,
. S 3R DT EHE TSR E B2 4 7 B
3. Personal 8. Negative Impacts case03: {RESEEMEHREG AT E T, ARSHE—E A, FE, GRARTERBECHEE, Fble
grow-up TR TER R R
experience case04: (hFeficERREEHH, HE/VH 3 AL,
case06: FHCi, B RBE TR, VAR AT

casel4:
casel6:
casel7:

casel8:

case20:
case?21:

FEE R RE R B MIRIRZ, FTEMRISTRZE, B CEEZ R AR HS HEESZ I,
BRI B SRR, B/NREE-ER g, THCHEERE, &/ VEAEE, MmERam;
LIpi# B B O E, ReUThitateie @Iy, R AMET, EEseRiiE L, N
L N =R TR

FRBDERTTE, 2 EERBEELER, BEELRE AR g, BESECHTH
FZER, EAEREZAAEWTE, WO E O depress, EAEILHCT,

R HHEAR, D ANFam, G0, AgE—mEy, Ny EEs,
AR R A, HmEEHRE, EHEL A, KR HC background 1E4F, FRIEFHE
ARG IRMEEIE, FTEEL, 16— HE R (E A
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Appendix D (Continued)

Code Sub-code Examples
case0l: RE &4 —(EFBmIZELA, REAEEIL
3. Personal b. Personal development | case03: HCHEHATAE, ForfdEEECHE
case06: AHERASEALNR, YK e AIHZ, FECHBEEC, TRASREHR, (EB5Eg A
grow-up iy
experience I. being mature case08: Bid iS4 TEAURE, WIRIEHA R D KL, TTASTIREIRSIE A —HEIEm & O, 1,
casell: J&17, R A REEHEI MY, HEECHEEE S,

casels:
casel6:

casel7:

casel9:
case20:
case?1:

caselO:
casel8:
case22:

BOIANA S G, AIRE Z AR E T2 B URIHA, ML X RIHE;
KEEBC—HEA, BCEEEC, AERFTATEGE RS RMEES ZARER K,
BRI, AEIREEE E 2R,

DUmiTHepk H 7 (E, Frhat@Es], AEAIEE M, FTRE BT LUETL, BEpd
BRI, EAGRERSE, RS, EFEME, FEEL Ba e an;
(ERE TR R, IR A TEIE, FIREIRG S, IR AS, E LR e A,
HERA A UEERE CIEEEEE, 18— ERECRRE A IS,

MECLF L, HERBEC, AERZHCEAA —EFTAL, B2E A O, 5
HObE:, SEE ARG AIIHEOR part time, (RESIRE CHR, BIFAEE, R STHARE R
—EHH#IEEE C;

BRI R E C;

H 4 E1r.

ii. care for others

casel8:
case04:
case08:
casel2:
case20:

IERHOIE S Rl IR, SRR ALK Z, B DI i AT AR
(WEROLE) MERG 18, GIRPUBRTEIE (FEERREM) ;
(HEMGHAERE HAFARAER) 55 BHMANAZEE, BCAERE;
LA BB ALT, KRB AMBTOIE, ARSI UGB LA,
GHERETA, TR EBLUNE TR T A, ARENEE (EE O & 4B L.
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Appendix D (Continued)

Code Sub-code Examples

case01: Hbeiz ELwa;

case04: EEPEi% A FAEREERE T, KHEEH T, REEGTEL2RE;

case06: (AfESWIPIM/AHE 1%, FIH R, GBS 4 @A,

casell: BRI HED, F1HAM B,

i. accommodation caseld: EAAECIENE, (a—{F4 R EEIEEE:

casel6: HEBATE SR ST, BoRKE KB HIE,

casel?7: FRIFE AREREEF (I,

casel8: i KBEARIEE AR T,

casel9: SRPHEFEEE ML TIESEIRFFHAREE, FRELE AR, KN ASEFIETSTE R AT LASE;
case20: (FRIFAMRE, B HEAGFER L, REAEIRES (BB EMERTER, A ARFERTT,
case2l: #&.0y, —EHELATE,

case22: #E L EEFE SR INE, HEEEIIE.

4. Barriersin life | a. Encountering barriers

case02: EfEEUNIEESE, RAKEE,

case06: A RKEMEHEE,

casel2: TESHE, HTLES, (YERHEHERE, BN UATRE O —(8 A JEE;
case01: FRAFUT A, SEIEEL:

ii. financial strain case09: FABE TG dSRE 1), BAFIEAT IR, A58

casel6: AEMNEE, WHIZ (A,

casel?: ff 3 B&GEERIGEIE, B VAR, RF M A TEREK;

case20: A F— IS, (HEERE, HEE OIS, HEA AR,

case21: S SCREHARAL CASE, INTEREE $565.5 B Ry 1T backup, 7 i A SR,
case03: W ERFISE, IERETIE O, W F upgrade Y EAE, BEEET] LI balance 4 O Az d F-#ig);
casel3: TRMHE R TE WTIFRERA, BEI B B GE IS O
case20: TR T LEIREFA, A B BoEEMR/E TIREE, FIrHs.
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Appendix D (Continued)

Code

Sub-code

Examples

4. Barriers in life

Encountering barriers

iii. obstacles in career
path

case01:

case03:

case07:
casel0:
casel2:
case09:
casel7:

case05:
case22:

RS, THRGFEER R4S, BRECGE AL RRE, KETg AR —ESE, KK
RO SRR E AN SRR IR, SR[E]H R (A f Enh

R R B AR, RGBS, IR KBRS, (R, 8/ H CiF sk
A2, Z 1B PRER L (e8I,

RGBT B ORI T, BARES]E C AR e

ELPENES NIGE, [WR(FIESy A\ S, OIS, PR A N E B ],

FHERIE, ALRETREIT, REMGERESE, T

FIESIFGEAAE, TrER H s, BE 7,

WRBELHREEERRE, TUEE, NRITREE BRI AN, RAEE
B2, A5RFK full-time 587 part time 58, FREE H CELRERAEFFEE,

i RAnE AR HE T AE;

EREIER E CAE o] DUSEE.

. Overcoming barriers

i. anxiety

case01:
case09:
casel6:
case2l:

case07:

BTG L2 %, giF KR, 87 10E RAECiEE, RISk ISTEIT,
Bl e TR, ETRGTTZ2E;

HEREAIE L RARTT R, 17 NIRRT,

HEHCW, WASMEH RS, TE A/ T8EM, REFZWRE, ERTREL2RE
%, IFAEHEEAERGEHU, RAIEE CES A backup;

RERR GG, BEAITEE FEEGNREA (D THRUCA, A DASEHUARIRE .

ii. thought of facing
barriers

case04:

case08:
casels:
casel6:
case20:

WA HFE—EBFEER AR, BT RERKGFINIE, 8 A MR 23S H B 1E,
FTINEGRE T RIREEES, A S AREERTE, JCHAR(E R REH R A1

REEIETHE ZAE, BRI, A d BEeES], (ERum O E Rt &5 S —E 5 FR;
HiF2UE[EEE connection, (R EIZZAIE(FRESE, BEGEETH NEENR,

IREGSEIBR|BERE, P2 H A B MZE, eGSR/ R H S G,

NMEE H CEIUH, B RS, SN SRR E T
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Appendix D (Continued)

Code

Sub-code

Examples

4. Barriers in life

b. Overcoming barriers

iii. cope with difficulty
alone

case01:
case02:
case04:

case05:
case06:
caseQ7:
case08:
case09:
caselO:
casell:
casel6:
casel?:
casel8:
case20:

case?21:

case22:

—HESERESEHC, AEGECR B EEEAME NAREEHEHEE T,

THRE Bt Ol — TR AR M, B4 E CAVEE A Cfell, fEARET,
BEAANEER, AEERE— e A, BAaAEC—E#E, AT ZRET
HiEED), WTREMEER, BATED), EEGHESEGEE CHY, HEE AETE
ARG H Cac AR,

PGSR S A, TH R Ry AR

HEHCHN

FEFEHCHE

HEFH C A LUER

Hoer EREC,

HEFE ARG, AHE AR, FERERIAN, AR RE CAER,

HArE B8 A H O, HIREERATT AR, HETTZE,

ERETE IS, HEAC,

AWEESTEEM AR, SEREERAE TN, g8l MR,

HETEN, BER SR EgRERAG, SANEE R FRFINARE,
{ERIE G S F e

B DE G 2, (ISR BEE B E R H OO R S TSR L R R AGE, —
WEF PRI E CE] DU, s AE g EAGE, AT AR;
HOMASIBOREE A, A% E CU.

iv. seek for help

case03:
casel4:
casell:
casel6:

AWEERIE—EMAT], HCOIEREORE A, BHAEF SR, BE Chels, AT Gy
REH—BE&SE T, AEREAE;

HHAERERR,

A RS (PIAn AL PRI & fi 11 B skt S IS TR, M e A ST
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Appendix D (Continued)

Code Sub-code Examples
case04: HE—E(AIRZTT(E, HIEHE TEWEET OK, HHZH 77 &%,
5. Personal needs | a. Need for case07: B {5 s 2 (2= AL

caseld: FT{EREH T BRI AN AT, AR MR D[RR L BT %, BAZEREE ST,
casel6: MHFAREII TS, BIGBGETSA T EEGEHER;

casel8: FRERAEHIIT(ESL, ARG T,

case20: {EFNSTHN TG TR H AN IR

case2l: {EREL ZF, (RTTHT EIREREOES], fTHT(E, (PEsEE,

case22: {F{H T FR{ERLEEE FIFE, FERENTIE AR,

accommaodation

caseOL: (JE(X: T R) HEEREEE, AU ABLEAS ok, SRIFRINEE, THIRERZE a2,

b. Financial need case06: {52 iy TR 2 it A B B A B2 18,

casel6: IR TEMBEEA, EEEHEIRE—HZ00, BRI T, FRAZERBIRE 24
GRS TRME 2 IR(FEE, 2EHEU RS,

case20: FHEE A E A KN ER AT 8808, 17 &R, AR BB A NEBEE, MEIRA I,

yAPIEE bed G S A 2 A e el
case0l: THAEREI, TMVEAANHE, TEER, BIGRIRATE,
c. Opinion seeking case02: A ABER, HAHERER,

case07: AEAZEAN(HE, [EFEE —EPRZ, HHC XEGEAERLE,

case09: ZEF|NEEIFFRENCTE, oyl N&KERIulE, FARENE, FREZEAM support 3k,
casel2: AHCIEBEITHEEZE, FREAMPER,

casel?: F—EZMINER, B A &L,

casel8: A A SRmyALERIN, Femhir i s i,

casel9: FREZIER R,

case20: F7 NEEFakE, AR A ZIREN, S T2 S SR s B
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Appendix D (Continued)

Code Sub-code Examples

caseOl: (S{IsZEEIIRERERE, EEEIsH O, (SRS,

5. Personal needs | d. Psychological health case03: FETTE L), HE(E 0N BRI (5 (B B o

case20: (B LI —ERE, BIITEEL,

case06: (w5,

caseld: #FRBRSIZE, NEFEE, NERTHEE,

case02: FHZEAER AftH, FEHA mentor;

casel2: 4 RN AEA A\ R EETREE,

caseld: FTEA(EH THAMTE, BB E CMAES], BIRE CEMIES] LI,

casel?: I —EEA, BEHERRE, (REEIEEE SN T, G0z EE;

casel8: THA N T, KRG EEIMER, BERMAT AT, S E Tt
W, FURHARER e VB0 FE, SO R H BRI

caseld: ZEHH MRS, EZIER I GREE R, PARES—(HEEHN, FERERER, £

e. Broadening personal s {435 e B (A TRy, PRACERIE, BSRISIEAF IHatR;
horizon casel6: Hpk HRTRESH LI, AT &2, YIRGEHGIE TEE g2

E e E PN ==L IR

casel?: FREAWEF, MR E A ZIM,

case2l: ERF|HAMBHRESEHITL, FEARESMARLEEE TS H 2 RS A,
HEEAMBEZRBEEZ G D N BE 5,

case08: EZHFRALHH SR, ABIAZ HIEA.
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Appendix D (Continued)

Code

Sub-code

Examples

6. Influences of
family

a.

Negative influences

case01:
case03:

case06:
case07:
casell:
casel3:
casel6:
casel7:
casel8:
case20:

HOHFERKAFENEC, EEE, SAR R,

ENE TSR, SRR TR, AT SRR, A AN E PR, PSRRI T %
B, 15 RECIEE,

MEEECREEC, EHEES, REETAEES, RELRPESE, BFEe,
B N afE i EERF R, EERE

HUH, (R =R ER;

R AE B IR HE & R RIR T,

AR OISR, KRG TR, ERIKEEEIERIR, RNR1T AR
BEREE (S E, (e =IE(E,

PEAr A AR, SREHR(E A G EIE R, G HFSME,

TEZE, FEARER/V/DEEREE, 256 27T, BI{AEUE.

b. Current relationship

with family

case03:
case06:
caseQ7:
casel3:
casel4:
case20:
casel7:
case2l:
casel9:
caselb:
casel2:
casell:
casel8:
case04:
casel6:
case22:

GEMERLEOR, BESUFEE, Fria, B aimgs, Ror-r, o IR & T e,
ErEf & N, AREREPEOR ERERA

SRS eI

FfAHLR ZHABOR, A4, SEMEE, SCHKOMRE RS, #rTRe i, RSRE TR T
[EIAERERR (A HH B R 7247 B, AR IABHE R,

IPRER DL E, FETREE BGEAFS, BRERA, REEHEZIH

UE R ZRE S, RS HAEE CEBIRREL, PRS2 R MBS RIHIRT % S AL,
A keep {EHR4EEE, 5L BB,

EEIN =i

TrABREZE A, FIFAE, FEgEHm, FEERRT

TIZRORFF R SCRERIAC, MREEA B ERIRES;

BREEZBT—RGEARAETREMRR, F EARE,

FTMREEI, R E B AS

MRS,

TTFIRES, 1P IR,

FTH#EE.
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Appendix D (Continued)

Code

Sub-code

Examples

7. Influences of
school

a. Help in adversity

case01:
case03:
case04:
casel3:
casel8:
case20:
case2l:
case22:
casell:
casel2:
casel7:

LG E R TR, EAF AR E 0, HIEEIT,

AESEFHE TEGEEER T, RERIOE, ERRGEAFE SRR,

ERTE EREEE ARG AN, (RE ORI,

SRt TETRER B3, B B R E R RIEE;

PIERGASER, HESRHE T BRSO,

Rt THEEH e, FIREHTEEE], AT —EZEHa TR, SRR HR T E I,
PEEEGHEIREETE I, FTREEER O TR, B ira s LRI EE L,
EETHEAC

BERHITAET —JIARRE, BN EES,

/INEERE TSR R RE TR, [RIGEE RT T IR, O Bl T o

SRt TR E i, (B GRIHE (B A A2, HE I (LB A PGB AE.

b. Nurturing role

case01:
case04:

case05:
caseQ7:
case09:
casell:
casel2:
casel4:
caselb:
casel6:
casel7:
case03:
casel3:
case2l:

case22:

FSRRSERINE, BOFAAERBMREOR T, paitbiscs, FroUBRIEfair %, T2, RIUEEIE,
WZIRA/V/IEIEY, —EGAASTIR, FSGHEFr, EAE, SREE R ik
FEEE, B EE TR, SBEREE 8 A

SO EETE RIS, (AR, THEEFUE 0, pLE RE A,

RASTEL GRS, HEMES(ARER, ST, i/ Daah oy B TR A e B,
PRGBS G 2 AL G,

EMOE S EORIBED T,

ZEfE G AR (S NG, —BAEERLIRAST-IHER, 2R BRAFTRER,

WRGEARIRRIE, (RiF AT,

ERR EHRH O top SRAR(ESRCREEE, AEIEEEE T LIA S, SEEE, "G EshIRRR Iy, WERA 2 5 e S,
EMAHCCERYS, EEH,

T O R B REE S,

RSN ZRINER), MEE, GR TARIIR, AEEEH—E, RREgReaE LM FRE
hERE R B B (R R, (B E (A E m BE AT, PERREEEIHIRS
ERCHIRBr 2 AE A LREE A, /0 EIREE Y, sRONTEIAME A OB,
A R SR RE sense, WRERIE(AIETE(REE, AUEBEAAE LR, TR R R,
E2REEFATH.
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Appendix D (Continued)

Code

Sub-code

Examples

8. Peer group

case03:
case05:
case06:

case08:
casel6:
case01:
case22:
casels:
case04:
casell:

e B AM, DART R s BR A A

HEEH friend, $EEAELYFREREIERTIAAA,

AEEREERA 1,2 (EAR A EEF, HAVKSEE, BRI, REMEETZ AT
DAfEE;

FEEMRIEER, IETFSERRAL, IHAFES,

A Keep ZE4FMTEEAE &L, FEBSE A RE, FRKEFZ,

LB, T/ EE O,

HEEEARATE, fTR, AT TREE,

B RIREER A AMEZ, (E R205R[E] friend g/ DEEEE, 1E1E;
AL DG/ D, RUBTREE, REEAL BMGERARELRIBL,
DER4E, RBRZIT, AL A EE).

Hope for the Career Path 125



Appendix D (Continued)

Code

Sub-code

Examples

9. The role of
Children's or
Youth's Home

. The intervention of

Evangel Children’s
Home (ECH)

i. expectation

case01:
case03:
case07:
case08:
casell:
casel?:
casel3:
casels:
casel6:
casel7:
casel8:
casel9:
case20:
case?1:
case?2?2:

RURBTATHOG 2000, AFFESsiiraE )y, MREAE
A (BT, BAeA (it 5 SR E AT B0
HEpHE A, S A e

T R EAERE;

JEET UGS RS R R 5, /TR ISR T RS,
HZ BRI ERIREE,
HERAREE R ALRFEERERK,
WHERRAETEE THEARBERS,
HEAHMITES

BT, P AR T
SKEARAE T RIZE,

ML it 5% Al

FRE A HITE;

HE TR (EH T

SISyapiUPALES

case06: d FH Et %L, network A d I4E;

case04:
case05:
caselO:
casel?:

casel’:

AR st 5 (e, P RER Pl T

TEHERE T B CEIAEs, AR #L

AL AR, FEHEEAWERS AT,

WZEARGHIRE, RS, AERE—EZ IR, RE
PR, MR I (B ST

PURTEHT B = T, BRI G E A, NAZKMEEER
SE - E AR, 58 B NS, A DA
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Appendix D (Continued)

Code Sub-code Examples
case03: F NEBIEGIR L, GEINIBEDTESE, BN, F5 ARIEF L, (B G50E R AR
. . g, EfiR%A NEEE—ZF I,
9.Theroleof | a Theinterventionof | ooy srovemsi T EHT e 2eE:, EASEAIAE, A THHEE TIEES;
Children's or Evangel Children’s case05; ZFRABFFHEE 7Ly, (HF sty S IEE B T
Youth's Home Home (ECH) case09: TAEMTR, EEEHATS, BB R TR, CENETEHBREETHEERE, AT

ii. career guidance

casel4:
casell:
casel2:
casel3:

caselO:

case01:

case06:

case07:
casel9:

case20:

case?1:
casels8:

#ixE i,

HEARS T, B a0,

HaEE SR, PTG EIERETEE ), TERECH, EAESHEE;

R T IE G M EAh, B8y EE CBETESE, fJlas,

et s L BETE E R, E A CEE, BN R RS E, BE
MHAEPE ST AR RS, TERZ (A A B4, (MiE (A0 order Y5 %,
BNETAE, BT ERE, 2RECHRT;

TE ST e MR, BIMAIE AT e a2, MEERPaERry A L, (EEHERS, &
RRAENEYE, MUEE TR, BNEIME, (EAIA SRS, AfTRI0E, A4 BhAE T o g
W, RENETEGWIRE, BhE G TIFREE,

WS EREE A A F]E POST, IRE R ATRE(RoE B EER, BHVETE B CsaiE, EGHIIA
AR EY, (EHIEGE 5, BB ETERE, SR AR D R, (E{AEH
BB A 1L AL NE (A B AR o B4

WEEREE, WM, BB NREGRE, MBS e SRR AR, #
MEER AR ALY

AN TEEIAE TREA =R, ATEZ], Z%ECHE;

HEE), %R AR, EHEMEREEEG T N ERM R, EREL R
I, HERME G RT, G2 HEGECHEER, SEREEES, RESEAW, sREE
o N, (BB O

Hieftaai TR, B GERRTFEEERE T T,

NETAEE R, ERKAEREERMHERWEE [HEEERTS AET.
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Appendix D (Continued)

Code Sub-code Examples
case0l: RFZRESIHIE—HE, RFBAFIRELAES], RO ITE(RIH AR,
9. The role of a. The intervention of casel8: BRI EATEHARNY, SHE A TTFE el F B s
Children's or Evangel Children’s case04: SHILATHNF, FTHLER, bHEMEZE FARMER, JEOCEEEEE, RO GG RE
Youth's Home Home (ECH) case05: f1t45hl, SEREEFRANSUBELA M, B CBHeOmEtfT H;
case07: [EEFMENERE JIHEE], 5EJ1HA Sy,
iii. career-related casel0: b FNEEPZIRT, #fT R4,
lessons casell: fHEVEMEH, |IESIIRIRIAE, FoOH—FIKENEHED, 2% 5 SR HE,
casel3: FESCHIIREGHIETRZ, RFEEIEE, FRBEIEATTaE AR TIE,
caseld: fIRELEZRTHE (el ST UL, (EAREEHM, RGN PRAHIERE, HIEX,

caselb:
casel6:

casel9:
case20:
case21:

case22:
case03:
casel?:

HERGEAEER, T

Fore VE A R 1,2 AW, SR SCRIES, ZCHR, &AW E AR
ST

Tk, K, ZORA MR MRS, ZACHR, WRE S E BRI,
MHEERAEE), SMEZEEHR TR, BEEC,

ME A LASE S meet EFEARERZE, TP RS, EZERE RGN
T, A s RS SR E A B B AR TE AT, BHFEIRSL

R, A S,

SR N ENY, outing TEEN ] DLA KRS RRakE FINZS;

EHISAH, RATRAGERTE.
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Appendix D (Continued)

Code Sub-code Examples
case02: H{E(E—EIEGIE R AN, —ElEgfrEs] 5y,
9. The role of b. Intervention of the case03: EL(REINTE E AT HEE,
Children's or general Children’s case05: HAMEMHTAELS,
Vouth's Home Home case09: Eg@mmﬁ%ﬁé@ﬁﬁwﬁ—@@, BB (A, KT L backup A B
Lo,

i buildi casell: [N &R, ARl HAE-SEahtEst, T/FE FASERME, F-FEiREasx £HEst
- UIAIng up casel2: [FIETES, HEEHREMEIEIT, DAlE SRR
relationship caseld: (EBIEEEBEETH BT, G EAG G EET, BEG G EER.LET

casel8:
casel9:
case20:

case21:

case22:
case01:

Bk, HAFUR, BRERESHRSIR A G EERE, AREEE, mEEE
B, REREEGIAIRA IR, Foaf, s,

ERNRERA (&N, R I AHBERE (L4

ARG ISR, FEIEMIEE, 200 M EEE,

EEEA R LEH, 0T, EHUEATES A UM L —C (A
B, RIE G PRHERNE G [FE M S

AIRETEEII A AT, TAER DTS ARG RER C, ZARETTmERE, Rl
r—EHEA T ERGEREE, RAMRR EGRE, HER&EEE, 6
OF, BEREHEMA AR LB, BIERE (20, (RIEFH—(E2% warm

==
AR gEEE,
BiEEL&E, IGERMRNEEFIES O E RS IHAEE, REERERN, KETT, F

R e RO, FTHE A, B RoR
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Appendix D (Continued)

Code Sub-code Examples
case04: BBk, FTHIBEEE CE, SUBRERAINRAME, FATIFE, TR R
9. The role of b. Intervention of the NI
Children’s or general Children’s case06: & EMEMIHE, Bl HEGEIMIEY], [EfEF 2B AdmE i, TRItE

Youth's Home

Home

i. building up
relationship(continued)

case07:
casel0:

casel3:
caselb:

casel6:

case08:

i, REEHCHAN, 28R,

il Hah 2 & FRESEL, (AOKHREEE RS, REREA AR SRR (R
REVREEEEEAr R H S elm, BATT T, HET BN, RS AW
AUVEER, TEHEEE N\, TR TR R, (E R ARE, Ak B rEaTE;

HRIEH R Pty EFEVARSR, BEH;

SUGEA fEELE AR AR R ERT, BT ABE, EsRiR7TEEE i, /K
SMATEEUM, CEEE T e, B PBETTEN R, BATEMERME, ERT L
HEmEA, ERSERME, E]EREE, HEOTUEERR sy, —

ANy =
FoT S,

FE#EEEHRALR ABRTHE, FEAGE—0 T, AHWAA LA AL
O, EAEESGEEH, RelEESWRELT, FROIR, RRRELE, Bk
SRR O EIEE R, BHRMHAE EIRHE, BOGEER, B E 28RBS,
ANEs sk daddy B7: 8, EMEGEEERARNESE, FEHEE, HkE
T, EREIRERSH, AAREEM, EAEEHCHBEEERA, AEEC
BANE SRR, R GEEZ AR, L E R R A E
B4,
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Appendix D (Continued)

Code

Sub-code

Examples

9. The role of
Children's or
Youth's Home

b.

Intervention of the
general Children’s
Home

ii. learning and
development

case21:
case03:

case04:
case06:

case08:
case09:

casel0:
casell:

casel3:

casel6:

casel?:

casel8:
case20:

PRENE, BESTERY, SR,

AR B A LEEE, (K785 build up BE.L, FAHPEEEFRE AT LIREEIA, KRAR
RAR R, AXEGHEEGAARE, R

BRI BT 2 0 i 2 IR 5 4

Fltath—(EFEERUIRGE, Eagly, REMIGFEESWALHEZ T, KL, S
% d 5% d W

NEERR, %REEE BEREFB L FERRTTEE 0, HESKEEE T8,
BESTHECHE D, RO, AWRESEEIIEE L, FEs KakRIGREY, HFEIE,;
REF RS TR, EEE AR, RRE G TET

PGS RHEEERE, FOE A A BEI B, HOHE R OK, HiEeitrs
ThELREER AR, JAsR R E R, Ea IR (A BRI, mEIE R O,
HAMERE i U o H 58, BAEEE—ERERR

REFBFEBEA, EEEEE AR, AESAT—ERE SR E SR, RE
RIS/ shelter (REE]LIFFRCERR, 188 E CIT W, ZAMATR, M= HE,
share AREEGE, BRI, ZRNF el e ClAEE;
HIETERR A L E S AR R R AR, B D iR, SRR EIEEREE, H
HEHCKER, RERISSE R,

HESERE 27, IKIEGERE SEAFERGRER, HRELAESEZR, HOEE
U, E AL, SRR, RARMA, AT,

T8 AR E B, BIARESHE, (RARFIEIHAL, TTRERE 7, Ven L B sy E0E;
— AL SRR R EREAE (R, HUTAERHe, PERRER, EAeRREE
BB REAF, AR ERFREE, WZATEROTE, HOUCEEERENER, BiER
EHC, FMEESRREEC, —SE, E R ER, —EERIREZR,
N =R
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Appendix D (Continued)

Code Sub-code Examples
case03: TEFIKE A MG LB, BREE—AERR LIEFTEYE,
9. The role of b. Intervention of the case04: BEFARITAREE THREARTFE, MR RIRE— (A == TAE,
Children's or general Children’s EZ:SZ ;E;Effi‘i%*ﬁﬁﬁ "
' - G B RHE R e R,
Youth's Home Home case09: [EILIEEEHE TR
casel0: HREEMEMEGER, AT L ed HERGRL,
iii. follow-up care casel2: IAEAVAERILEANERAE, WEHEEEF(ENZ] call {EIE;
casel3: FL{EEE AR,
casel5: f77 T B4, (& EaTARF GRS R
casel9: FRUATM AL & R L T/ NI, EHEY EEREO T
case2l: FHHFEEEFGHIRES, kIt A2 E, FEZi-E T DIBR, H R g%
L, PRI 2 B S IPIeR,  TH UE— E B ] (/R 220,
caseOl: BEGHIRTT FHHRSE, AR TBREREME, FHAIRCLELTIN, %
FAEE, BEIMTFR ] DIREH,
case05: #f/DIHskss,
casell: #HEL&X close file, ARFRIFFH &
casel6: DIFITESIEEMIZ, MAE, EaEiEs, 08— EREEAEGE, BN
AR, B DIRER, EEREEFEL, RESBEGREZ AT, HBEIEGHE
A, BESH A GREERA RS iR RS, B aRiasmit A, EEIREF
HIFEE, (B GRIBEIRER,
case20: RZFE[HAENEH—TF, AR EETIELTR, H—HEEHESTRMEE, KEXEE

ARRH L7, EEEATDERE S A, B LEE AR SRR
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Appendix D (Continued)

Code

Sub-code

Examples

9. The role of
Children's or
Youth's Home

C.

Limitations of the general

Children’s Home service

i. switch of Children's
Home

casel6:

case2l:

TESEERMT R, TieAd TER(E T ZHER, B8EEHE S0, IR E
(T,

Elfgaif /08 contact, BESEH CEIER .y, BHMEA 4T, % PARENTS 47, ¥R A7, FIHER
KEERNE, BTG-S 2 b, 1] DIEFIIRE GBI e E, SEREE—R, EEEE
iR fES, FREGOIamE S — (.

ii. rules and regulations

case03:
case09:
casel6:
casel7:

casel8:
case2l:

casel9:

B L over 72, AWM NABHEEHENE RS, KAMBE REZEHE, HELHBEARA
SFHE, BRTINEREZ RIS, SREis, AEt TRBEEF O TR, IREERE,
EdngE T S, BErsER, REBEGRTE L, WARDTTEEAERR S EES,
A e (EfESR, AR EREREHTT, BEIRfT AR, EEEMEE R,
ERFRBEA R IR A, ARMEAEMRIVE SRR, BT E B R, TR EEE
W, FIRERIE M T, (H A IRHE S e Ze B,

RENIE RN ER T ZHUE,

10 E-FERUIU IR R EEESEEZR, 12 Bt B IRREE RIS 200, SRR 16 pRir, 22 peir & ZACH
&, BORIRIEEIREMERE LR T, STz A S5,

AE ] D, (BRI ERESATERAL, fT/AEmis.

iii. difficulties

case03:

case04:
case07:
casel4:
casel6:

casel8:

EfEEAEZE, FEAEHIEAEEREENE, B i BB SE R, sSE B RS
CE RS IELF, EGEEEMELE, M —EBTASEFEE SR, gEEE &
AEHEE, PREATFEE, BT EQ 1Ty, R HEH I IEE L ARREE AV, 4HfMEE
BHYEER T DAL ST MRS,

R TRARA

RENER G & Er 2, R program I, S Z follow case, SC{ARI X A& (EHE;

EAEE NG, CHARSE R, B rTaEftRIRE = 0 AR EER ), 720 A fsk chur (B{E#NFRZ
BB, FrAREERER—(E5E 2 ] UEEIERMAZEIER, RIEREGREGRTEERA;
FESEARMAEM R, AWM CEME, REWEEER A R, EEHAMGHRARAEHEIR
HEEA ORISR, REVHIEE KB AZEE;

HE B BEHITEEZE, $h2% paper work B2 47, FESERKETE R /AR EA4F26 5 H 2 X IR,
BEET%, TR, A5 EREEZE, BiE0A ANgmnmERRIR, mET2EEEIA, B
HEIEE R .
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Appendix D (Continued)

Code

Sub-code

Examples

10. Social service
and support

a.

Social worker

case04:

case07:
casell:

casel6:

casel7:

case21l

Bt TRATRFITEGEE R, fRee F—Et TIRBI%%E case, —EHMWNERERE,
HORErEsE R, (B AA OB, EMEGEIER MR, RAEG DT
HEMEEE I TERER, BirEs| a4y, @50k i %, HEEGTEHE, HHER close file;
EARES R EEN T, B THRBEESGE 1R, A G I (ERR support, E
BRIFAIR, MERE L, EREERE Rt B R R R,
REETGEEEET, Ree T, WIRFAESEW, B OFTEIREERE, RATged T
N, PRAEFTIIEERIRUE, BIRFFAEE T AT, fEaEtt T e =,

ZHTERFH THUAUEER /2 %6 (H A 2 %t S5 oh—(@, BRA—H B Ih—(E; HEHFEEE
g, HAEHMES T TR DUE, (BT B ERE E {tE 220 ;

: wardcase t+ TfTEEE 7 (g iE & B E], IEERi a3 follow 3.

b. Church community

case01:

case03:
case06:
caselb:
casel6:
casel7:
casel8:
case20:
case2l:

BEEELE, BAERBERI SR AL, EERGECHE ARERERE LH
B AEHE R

FEBER B B g, A RAE;

WS AIRAE, {EiffxE SUPPORT;

BRI, YA R TR,

HARAE, ViEECH,

REVIER, HERRERAGE &L, eI EtHE, AL ok

HEHEAD,

Hrer A — (i Z m AR 2 2 B0 RBR 3

ARHG, REGEMHRGE CEREE, ZERERDRE, ErgHEREk, REEE
BE T, EMGEBIR T, FERGEHER I GBI DU B L.

C.

Mentor

case01:
case06:
case07:

case08:
casell:

SFEERE], SRR RSTIENE,

HUTE TR E CINEE, ERIEEIE

HARR, (EFERAELT, BOURT, s HEIIESIRR, Ve, Effairm L, 6
EARE Sy, WEREBA RS, R, PERETTHERBIE,

A, BHET, EE&FA;

B, BRI R EEARTEEPE, H AR R ERE.
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